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Executive Summary

Booktime is a national free books programme for children in their first year of primary school (4-5
yearolds), Y yIF 3SR o6& AYRSLISYRSyid OKFNRGe . 221 GNHzad |
company. Booktime aims to give a free book pack to every eligible child soon after they first start

primary school, with guidance for parents and carers on shared reading. The programme seeks to

promote the pleasure of books by encouraging families to have fun reading together. This report

presents the findings of an independent evaluation of Booktime<in Northern Ireland conducted by

the/ SYGNBE FT2NJ 9FFSOGALGS 9RdzOF A2y ki vds$SSyQa | yAgd

Methodology

The evaluation consisted of three elements:

9 an assessment of the educational-value and appropriateness of the Booktime Pack for
children aged 4-5 years;

1 telephone interviews with key stakeholders to ascertain their perspectives on and
experiences of the programme. Interviewees included: five teachers; five parents; four
representatives from Education and Library Board; and one representative from a public
library; and

9 a cluster randomized controlled trial involving 30 primary schools recruited from across
Northern Ireland to ascertain the impact of the programme on the reading and literacy
habits of parents/carers and children.

Outcomes

Through the cluster randomised controlled trial, the evaluation assessed whether the Booktime
programme was having a measurable effect in relation to five outcomes:

1 The frequency of shared reading between parents and children at home

f RelationshipsbetweenLJ- NBy ia |yR aOKz22fa NBIIFINRAy3I GKS O
T tI NBydaQ FGdAddzRSa 2 NBIRAYy3I FT2N 6KSYasSt gSa
T tINByitaQ dzasS 2F GKSANI 20Kt fAONFNARSaA

T / KAf RNBYyQa dzaS 2F (GKSANI £20Ff fAO0ONI NRSA

Sampleand Data Collection
A total of 30 schools were recruited during the 2011/12 academic year to the trial, with similar

numbers from each of the five Education and Library Boards in Northern Ireland. Once recruited, the
schools were then randomly assigned to either the intervention group or the control group. Prior to
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the distribution of the Booktime Packs, all parents/carers were asked to complete a questionnaire

GKFG ¢6Fa RAAGNAODzZISR GKNRdAZAK GKSANI OKAf RQa Of I a

those 15 schools in the intervention group were then given Booktime Packs to distribute to all of
their Primary One children while the remaining 15 schools in the control group continued as normal.
Eight weeks later, the parents were asked to complete a second questionnaire. Once the second
guestionnaires were collected, the 15 schools in the control group received the Booktime Packs.

Of the 30 schools recruited to the trial, three withdrew leaving a final achieved sample of 27 schools.
From an initial potential of 736 children eligible to take part in the trial from the 30 original schools,
475 pre-test questionnaires were returned from parents/carers (64.5%) and 275 (37.4%) post-test
questionnaires were returned as well. While the final response rate was low, this did not appear to
introduce any noticeable biases into the trial, with the characteristics of the intervention and control
groups remaining well matched at pre-test on the five key outcome measures.

Findings

It is clear from the evidence that the Booktime Packs were very much welcomed and highly valued
by teachers, parents/carers and children. For the parents/carers, the vast majority (90%) reported
that they really enjoyed reading the book contained in the Pack and also a similar proportion
reported that they had fun reading it together with their children. The potentially positive effects of
Booktime were also indicated through the interviews with parents with some reporting how it
encouraged them to read more with their children and.others explaining how it was giving them
more confidence as readers.

The book itself ¢ 9 NRA O d{l INZ Sfo&> { t 2 6t & X ¢ Wad féunid todb&célourdul ardR
brightly illustrated in a way that would appeal to young children. Moreover, the book was found not

only to have the potential to extend i KS OKAf RQa {y2¢f SR3AS | 62 dzi

text were found to provide important 2 LJLJ2 NIl dzy AGAS&a (2 SyKIyOS
emergent reading skills. It was noted, however, that the book contained a number of difficult words
and that this may present a problem for those parents/carers who have difficulty reading
themselves. This point was also corroborated through some of the interviews with the teachers and
parents.

In relation to the perceived impact of the programme on parents/carers and their children, opinions
differed among the stakeholders interviewed. While some felt that the Booktime Packs had
significant potential to have a positive effect, others expressed skepticism that this would happen
unless schools made substantial efforts to follow up the distribution of the Packs with additional
events and activities linked to the book.

The evidence from the cluster randomized trial would seem to bear these concerns out. Overall, the
trial found no evidence that the Booktime Packs were having any effects on parents/carers or the
children in relation to the five outcomes specified. Moreover, further exploratory analysis of the
data found no evidence that the programme was at least having positive effects for particular
subgroups of parents/carers and children.

iKS {
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Finally, the evidence suggests that most intervention schools did not engage in many follow-up

activities and events with parents/carers around the distribution of the Booktime Packs. Of the
parents/carers in the intervention group schools, only a very small proportion (15%) reported having

contact with the school about the Booktime Pack. An even smaller proportion reported visiting the

Booktime website (just 9%) and only one in five (21%) recognised theBo2 { G A YS OK LI NI Ol SNE
These findings tend to corroborate the concerns raised by some of the stakeholders in the telephone

interviews that the Booktime programme may not be eliciting sufficient support and follow-up by

schools.

Discussion

In line with the views of a number of stakeholders, and based on the evidence provided in this
evaluation, it is suggested that a plausible explanation for the lack of effects of the programme is the
fact that schools tended not to support the distribution of the Booktime Packs with additional events
and activities for parents/carers. It is suggested that the simple distribution of one reading book to a
O K A paferisZearers is unlikely, in itself, to have a positive and measurable effect.on the literacy
habits of the parents/carers and their children. Rather, for a programme like Booktime to be
effective it would be necessary for it to be treated as a catalyst that is used to encourage a wider
range of events and activities by schools with the aim of engaging parents/carers and encouraging a
love of books, shared reading at home and greater use of local libraries.

Recommendations

The report notes the findings of available evidence internationally that book-gifting programmes can
have a positive effect on parent/carer and child outcomes. Given this ¢ together with the fact that
the Booktime programme‘has been so well received among educationalists, parents/carers and the
children ¢ it is recommended that the Booktime programme continue in Northern Ireland.

However, given the lack of effects found for the programme in its present form, it is also
recommended that the Booktime programme should be developed further so that schools are
encouraged strongly to play a key role in supplementing the distribution of the Booktime Packs with
a range of additional events and activities for use in the classroom with the children and also with
the aim of engaging parents/carers directly. It is with this in mind that the report makes the
following specific recommendations:

1. Booktrust and Pearson should consider enhancing the Booktime Packs with additional
support materials for parents, including an enhanced information leaflet/booklet providing
advice and guidance and additional activities that a parent/carer could undertake with their
child related to the book that is gifted.

2. Booktrust and Pearson should consider providing additional resources to schools that they
can use to follow up the distribution of the Booktime Packs. These resources could include
guidance on organising events for parents/carers in relation to the Booktime Packs and a set
of additional activities that they can use with the children in class as well as those that they
can send home for use by parents/carers. These events and activities should be thematically
related to the book that is gifted in the Packs and the resources should be made available
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free of charge to download from the Booktime website for teachers to photocopy and use as
necessary.

3. Booktrust and Pearson, in conjunction with the Education and Library Boards and local
libraries, should consider how best they might provide further encouragement and support
to schools to undertake additional events and activities and make use of the additional
resources recommended above.

In addition, two other specific issues were raised through the stakeholder interviews that are worth
considering further and thus give rise to two further recommendations:

4. Booktrust and Pearson should give some consideration to the timing of the distribution of
the Booktime Packs. In particular, it would be worthwhile considering the benefits of
distributing the Packs at the beginning of the school year which may present more
opportunities to encourage schools to undertake events and activities aimed at engaging
more effectively with parents/carers.

5. Booktrust and Pearson should give some consideration to.the choice of book to be included
in the Booktime Packs in future years. While there are benefits to including a book that can
stretch children in terms of the words used, this can present difficulties for those
parents/carers who are poor readers themselves. Should it be decided to continue to use a
book like 9 NXA O ¢ {f INZ SfQ&> { €26t & I thénfitavéuid desadvisabldtd R (1 K S
consider what additional support may be needed to be provided for parents/carers.
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1. Introduction

1.1 Background

Booktime is the national free books programme for children in their first year.of primary school,
providing a free book pack for every child aged 4-5 years in Northern Ireland to share and enjoy with
their family and friends.

Booktime aims to promote the pleasure of books by encouraging families to have fun reading

together. The programme supports, encourages and enables reading for pleasure in the home at an
AYLRNIFYyG GNIYyaadAazy adl 3aS AsalniversalDdokgiftiyQa € S| NY Ay =
programme, Booktime aims to deliver high quality booksfor every eligible child and their family to

keep.

Booktime is run by Booktrust, the independent charity empowering people through reading and
GNRGAY IS YR t S| NibatiyigtompakySThe@mgrinrRevas lainddd R 20963
by Pearson in partnership with Booktrust, and is supported by the Department of Education.

¢tKS /SYGNB F2N) 9FFSOGALBS 9QRdzOFGA2Yy |G vdzSSyQa !
Northern Ireland to undertake a rigorous and independent evaluation of the effectiveness of the
Booktime programme as delivered in Northern Ireland during the school year 2010/11.

1.2 TheBooktimePregramme

Booktime is delivered by Booktrust and the learning company Pearson. It is gifted through schools to
pupils in their first year of primary school. The Booktime intervention consist of a pack containing a
book and associated reading materials provided in a bag and presented by a school teacher to all
primary one children in their class which they can bring home to their parents.

The Booktime pack contains the following items:

1 A bright coloured nylon satchel style bag with the Booktime logo (Booky character) and web
address

f Onebook (EricCarlS & f 2 g f (=t Héft2ep5fed 3 AR GUKS {f20K

9 A Booktime Flyer including the Booktime web address

1 A ‘tkading weekCposter which identifies daily literacy activities for parents and children

There have been three completed independent evaluations of the Booktime programme to date.
These evaluations have focused on the delivery of the programme in Northern Ireland (Devlin,
2010), Wales (Howard, 2010) and the delivery of packs into libraries around England (Jones &
Dubber, 2010). These evaluations have included a range of methods and have also reported high
levels of satisfaction with the programme as well as perceived improvements in reading behaviour
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among parents. However, none of these evaluations has explored the measurable effects of the
programme.

1.3The evidence base on reading interventions

Initially, it is worth locating the Booktime intervention within the wider set of interventions that exist
aimed at improving early reading outcomes among young children. A recent review of effective
beginning (non-remedial) reading programmes by Slavin, Lake, Chambers, Cheung, & Davis (2009)
identified four main approaches:

Reading Curricula

Instructional Technology

Instructional Process Programmes

Combined Curriculum and Instructional Process Programmes

€ eegeg

In their review, Slavin et al,, analysed 63 experimental studies and found that these four approaches
tended to have differing effects, on average, with Instructional Process Programmes having the
greatest effects (d = +.37), then Combined programmes (d =+0.29), Reading curricula (d = +.012) and
finally Instructional technology (+0.09).

Book-gifting programmes such as Booktime do not sit easily within any of these four categories
identified by Slavin et al. However, it is possible to gain some sense of the size of the effects that can
be expected from such a programme by looking in more detail at the findings of one particular trial
coveredintheSlavinetal®d NB@ZASg 2F |y AYyIUSNBSyilAiAzy OFf
Kerr, 1990). As they explain:

Little Books is an approach to early literacy in which specially written mini-books are read by
teachers or parents to kindergarten children to build their language and print concept...
Effect sizes adjusted for pre-tests were +0.33 for the home/school version, +0.19 for school
only; and +0.14 for home only. Averaging across the three variations, the mean effect size
was +0.22.

Slavin, Lake, Chambers, Cheung & Davis (2009: 65)

In this case Booktime can be regarded as being most similar to the home version of the Little Books
programme which has-a corresponding effect size of +0.14. While the size of this effect is clearly
smaller than those associated with some of the other approaches identified by Slavin et al, it is
important to note that these larger effects have been gained with correspondingly much larger
levels of investment in terms of time and resources. As such, an effect within the range of +.10 to
+.20 for a low-intensity intervention such as Booktime should be regarded as noteworthy in relative
terms. Such comparisons and benchmarking of the potential effect sizes of book-gifting
interventions are important to bear in mind when interpreting the findings to be reported in this
present study.

(7))

¢
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1.4 Previous evaluations of boolkifting programmes

Book-gifting programmes have a growing research base. Probably the most widely researched book-

JAFAGAY3I LINRPINI YYS A& tokhil@ed pféoie lyendoknge byshkakhQrikitorst &

(Bookstart, 2010). Several studies by Wade and Moore, (1993, 1996, 1998 and 2000) have examined
GKS AYLI Ol 2 TwedByahudnbed af dbdediativhal, quaithtivezand quasi-experimental
investigations (Collins, Svensson, Mahony 2005; Moore & Wade, 2003; Hines and Brooks, 2005;
Hunn, 2007; Spratt & Philip, 2007). All of these studies have reported positive outcomes among
parents and children participating in the programme and these positive outcomes also appear to

IATF

KIS 06SSy NBLX AOFGSR GKNRdzZAK GKS AYUSNYylFGA2YL §

2010; Vanobbergena, Daemsa and Van Tilburg, 2009).

AsimilarpictdzZNBE A& Ff a2 SOARSYy(d Ay NBiftinggrogrgmmés2 Theé v 2 G K S N.

Letterbox Club ¢ that is aimed at older primary school children (aged 7-11) who are in foster care.
Four evaluations have been conducted to date, two in England and two in Northern Ireland, and
have made use of a variety of methods including the collection of qualitative data as well as
jdz yYGAGEFGAGBS 0ST2NB FYyR I FGSNJ YSIFadzNBa 2é&
al., 2008, 2010a, 2010b; Winter et al., 2011). Consistently positive results were also found across all
four of these evaluations, with the children participating in The Letterbox Club showing notable
gains in reading and number skills over the duration of the programme.

While there now exists a significant body of research evaluating the impact of the various book-
gifting programmes few of the evaluations to date have used research methods capable of
producing robust evidence of the actual effectiveness of the programmes in improving outcomes
among parents and/or children. This is regrettable as the small body of randomised trial evidence
that does exist, most notably the Little Books intervention described above (Phillips et al., 1990),
suggests such programmes are capable of having a positive impact. Moreover, a longitudinal follow
up study showed that the effects continued over the next four years (Philips, Norris and Mason,
1996).

One Booktrust programme. to date that has been evaluated using a randomised controlled trial
methodology is Bookstart+ in Northern Ireland 6 h Q1 | Qdd@Bollys2010). The evaluation found
robust evidence of a positive effect on parental attitudes to reading (d = +.19) and an encouraging

ikKS O

movement, although not statistically significant, Ay NBf I G A2y G2 LI NByGdaQ Fddaa

children.
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2. Methodology

The current evaluation of Booktime in Northern Ireland consists of three strands: an educational
assessment of the value and appropriateness of the book contained in the Booktime pack; telephone
interviews with key stakeholders; and a cluster randomised controlled trial involving 30 primary
schools selected across Northern Ireland.

2.1 Assessment of the Educational Value of the Booktime Packs

At the heart of the Booktime packs gifted to children across.Northern Ireland in their first year of

primary school is the book ¢ { f 2 6f &> {f 26 & = by Eri2 GalelThHi€ book Wak R

assessed in relation to its educational value and appropriateness for Primary 1 children (aged 4-5
years). The findings of this evaluation are reported in Section 3 of this report.

2.2 Telephone Interviews with Key Stakeholders

In order to understand how the Booktime packs were.perceived and experienced by key adult
stakeholders, a total of 15 telephone interviews were conducted with the following:

9 Five parents who were randomly selected from those who indicated in the post-test
questionnaire of the randomized trial (see below) that they would be willing to be contacted
for a follow-up‘interview;

1 Five teachers from intervention schools; and

9 One person identified from four different library board areas and one individual from a
public library (a total of five interviews).

Unfortunately, the resources available for the evaluation did not allow for interviews to be
conducted with the children directly. The guestions covered during these telephone interviews were
agreed with Booktrust and are listed in Appendix Al.

2.3 Cluster Randomised Controlled Trial

A cluster randomised controlled trial involving 30 primary schools was undertaken to assess,
specifically, whether the Booktime programme was having any measurable effect on parents and
children in relation to their literacy-related activities.

2.3.1 Outcomes and Measures

The purpose of the trial was to assess the actual effects of the Booktime programme on the
following five outcomes:

9 The frequency of shared reading between parents and children at home

iKS
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T wStlriAz2yakKAalLla o0SG6SSy LI NByida yR aOKz22f¢
T tINByGaQ FGGAGdzRSa G2 NBIFIRAYy3I F2N G6KSY&S
f tFENByiaQ dzasS 2F GKSANI £t20Ff fAONI NRSa

f / KAfRNBYQa dza8S 2F GKSANI £f20Ff fA0ONI NRKRSa

The above five outcomes were measured before the Booktime programme began (pre-test) and
then again at the end of the programme (post-test) through a self-complete questionnaire sent
home to parents. The full questionnaire is provided in Appendix A2.

A single numerical measure was created for each of the five outcomes listed above by calculating the
average responses to a range of related questions contained in the questionnaire. The five
outcomes, and the respective questions that contributed to the composite score for each of these
outcomes, are listed in Table 1. As can be seen, the reliability of each outcome measure calculated
gl a KAIK 6/ NP.§O6Ir eack tage). Each bufcdme rheasure was also found to be
internally valid with principal components analyses conducted on each group of items showing only
one significant component.

Table 1. Outcome Measures and Contributingrns Used for the Trial

Shared | feel confident explaining letters and sounds to my child .838
Reading at {2YSGAYSA L R2yQi Sye22e NBIFIRAY3 gAl
Home | enjoy taking time to talk about books with my child

| think reading together with my child is very important

Reading together with my child is a priority in my day

Other family members in our home enjoy reading with my child

When | read with my child, | am not sure that he or she is getting the most out of it
| feel confident reading out loud with my child

| really enjoy reading with my child

| worry about whether | am choosing the right books for my child

| worry about putting my child off reading

Parent/School L Fdzf f @ dzy RS N& tedchéris daingim ciass ty Belp tDétnkebdR Qa4 .806
Relationships a& OKAf RQ& G(SIFOKSNJIFftglea 1SSLlA dza
reading.
L LY y20 adaN® ¢KFd L Y &dzalll2aSR {2
L O02dz R O2y il Odtanyténe il kad dhyR@@stionsiaolit h&irS NJ
reading.
LQY y2i( &adNB 6KI G 0221a& Y& OKAfR
¢KS 2yfe GAYS L OFy Grft1 G2 YvYe i
parent/teacher interviews.
a® OKAf RQaxplairfsd cidakyhow wi dardhelp our child read at home.
L gAaK L O2dzZ R GFrf1 G2 Y& OKAftRQa i
ae OKAfRQa alOK22f 2NHIYyAl Sa aLISOAL ¢t
can help their children read.

a
o}

Parent | like reading .858
Attitudes to | find it hard to finish books

Reading for It is important for me to be a good reader

Themselves | often read books

/Continued Overleaf
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Table 1 (Continued)

Parent Library How often do you visit the public library? .825
usage How often do you borrow books from the public library?

How often do you borrow CDs, DVDs or computer games from the public library?

How often do you use public facilities at the local library (such as the internet, toys,

board games, the study area)?

Child Library How often does your child visit the public library? .858
Usage How often does your child borrow books from the public library?

How often does your child borrow CDs, DVDs or computer games from the public

library?

How often does your child use public facilities at the local library (such as the
internet, toys, board games, the study area)?

2.3.2Sample

A total of 30 primary schools were recruited to take part in‘the evaluation. These schools agreed to
take part in the trial, not knowing whether they were to be randomly assigned to the control or
intervention groups. As indicated in Table 2, similar humbers were recruited across the five
Education and Library Board areas across Northern Ireland.

One recruited, the schools were randomly_assigned to either the control or intervention groups
within each of the Board areas. The random assignment was undertaken blindly without knowledge
of which schools were being assigned to which of the two.groups.

Table 2.Questionnaire returns by the five education board areas
Education Board Area Number of Schools Schools Schools

schools providing providing providing

randomised | pre-test data post-test pre- and

data post-test
data

Belfast Education and Library Board 4 4 3 3
North Eastern Education and Library Board 6 6 6 6
South Eastern Education and Library Board 8 7 7 6
Southern Education and Library Board 6 6 6 6
Western Education and Library Board 6 6 6 6
Total 30 29 28 27

As can be seen from Table 2, one school dropped out before pre-testing took place and a further two
schools dropped out of the trial before post-testing, leaving a final achieved sample of 27 schools.
The randomisation process is illustrated diagrammatically by Figure 1.
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Figure 1: Selection of Schools for the Cluster Randomised Controlled Trial

Total Schools

n=30
Intervention
School:n=15
Schools did not |
return pre-test <
questionnaires ¢
n=0 Schools returned
pre test
questionnaires
n=15
Schooldid not
return posttest < |
questionnaires ¢
=5 Schoolcompleted
a post test

n=14 (93.3%)

.

Control
Schoolsn=15

l—.

Schools returned

pre test
questionnaires
n=14

l—>

Schoolscompleted

a post test
n=13 (86.7%)

Schools did not
return a pretest
questionnaire
n=1

Schooldid not

return posttest

questionnaires
n=1

Table 3 shows how many children were recruited from each of the five board areas. As can be seen,
of the initial 30 schools randomised there were a total of 736 children that could be potentially
involved in the trial. Of these, 475 returned pre-test questionnaires (64.5%) and 275 (37.4%)

returned the post-test gquestionnaire as well.

Table 3 Number of families and pre and post questionnaires completed for health visitors by

Families providing

pre-test data

Families providing
pre- and post-test data

region
Board Area Number of
pupils in total

Belfast Education and Library Board 85

North Eastern Education and Library Board 139

South Eastern Education and Library Board 233
Southern Education and Library Board 132
Western Education and Library Board 147

Total 736

(% of total)
56 (65.9%)
99 (71.2%)
113 (48.5%)
104 (78.8%)
103 (68.0%)
475 (64.5%)

(% of total)
32 (37.6%)
55 (39.5%)
53 (22.7%)
64 (48.9%)
71 (48.3%)
275 (37.4%)

Table 4 compares the characteristics of all 475 children at pre-test in the control and intervention
schools in relation to their mean scores on the five outcome variables. As can be seen, the two
groups were well matched with no statistically significant differences in relation to any of these five
outcome variables. This, in turn, provides confirmation that the initial randomisation process worked

well in creating two matched groups.
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Table 4 Comparison of Intervention and Control Group Schools at-Pest (n=475)

Control Group Intervention Significance of
Group Differences*

Shared Reading at Home 4.23 4.26 .621
(.52) (.54)

Parent/School Relationships 3.99 4.07 .560
(.62) (.60)

Parent Attitudes to Reading for Themselves 3.92 3.98 537
(.89) (.94)

Parent Library Usage .89 91 .895
(.92) (.86)

Child Library Usage 1.07 1.14 704
(.97) (1.02)

*Significance of differences in mean scores calculated to take into account clustered nature of the data.

However, with a final response rate of just 37.4%, there was a notable proportion of parents who did
not respond and this, in turn, could have resulted in the two groups no longer being matched. To
test for this, Table 5 compares the characteristics of the intervention and control groups against the
same five variables but only for those families who remained in the trial until the end, and thus for
whom full data were gathered. As can be seen, the relatively high levels of non-response appear to
have been evenly matched across the two groups and do not.-appear to have introduced any
systematic differences or biases between them. As shown in Table 5, the differences in mean scores
across the five outcome variables remained minor and none were statistically significant.

While there remains the possibility that there may be bias introduced to the trial due to these levels
of attrition, Table 5 suggests that we can remain fairly confident in the internal validity of the trial.
Moreover, the approach used to analyse the data controls for any remaining differences between
the two groups at pre-test and so ensures that we are comparing like-with-like at post-test.

Table5. Means, standard deviatins and significance of difference on variables at gest only for
familiesfor whom pre-test andpost-test data were collected (n=275)

Control Group Intervention Significance of
Group leferences*

Shared Reading at Home 4.28 4.37
(.48) (.54)

Parent/School Relationships 4.06 4.13 492
(.60) (.56)

Parent Attitudes to Reading for Themselves 3.92 4.03 .339
(.88) (.95)

Parent Library Usage 97 1.03 754
(.95) (.86)

Child Library Usage 1.29 1.12 405
(1.01) (.98)

*Significance of differences in mean scores calculated to take into account clustered nature of the data.

2.3.3Procedure

A letter of invitation explaining the purpose and procedure of the research was sent to all schools in
Northern Ireland that had a primary one (P1) class with between 15-30 pupils. Of the responding
schools the first 30 schools to respond, distributed across the Education and library board areas,
were asked to agree to participate in the study knowing that they had a 50/50 chance of being in the
control or intervention group. Schools from each of the board areas were then randomly selected to
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be in the intervention group (15 schools in total) and the remaining 15 schools became the control
group.

The procedure was then as follows:

9 All schools not involved in the trial across Northern Ireland were sent the Booktime
packs as normal for distribution to their children;

9 For the 15 schools in the intervention group, pre-testing of parents/carers via
guestionnaires took place prior to the schools receiving the Booktime packs. The
guestionnaires were distributed in class by the teacher with a cover letter from the
school.

9 Concurrently, all parents/carers from schools in the control group received pre-testing in
the same way via the Primary one class teacher. Following pre-testing, the classes in
these control schools did not receive the Booktime packs but carried on as normal.

9 A period of eight weeks was then given before post-test questionnaires were sent out to
parents/carers via all 30 schools.

1 The 15 control group schools were then sent the Booktime packs after the post-test
guestionnaires were completed.

9 All schools that participated in the study received-a free large pack of books for their
library as a thank you for taking part in the research.

2.3.4 Statistical Analysis

The main analysis was conducted using multi-level regression modelling in order to account for the
clustering of children/parents (level.one) within schools (level two). The use of multilevel modeling is
considered appropriate and necessary for the analysis of cluster randomised trials of the kind used
here. The main effect that clustering has on data is to reduce the standard errors and if this is left
uncorrected this can result in. misleading results with more findings being deemed to be statistically
significant than should be the case (Goldstein, 2003; Raudenbush and Bryk, 2002).

Alongside  the substantive analysis of the effects of the intervention as a whole on the three
outcomes identified, further exploratory analyses were undertaken to assess whether Booktime was
having differential effects on children/parents depending upon:

9 The gender of the child;
1 The initial pre-test scores for the child (i.e. was the programme having greater effects for
those who started from a lower position);
 The socio-SO2y2YAO o6 O13INRdzyR 27 GKS OKAfRQa
RSLINAR DI A2y a02NBa F2N 4KS OKAfRQa K2YS | RFR
9 The catchment area of the school, measured in terms of the proportion of children in
each school eligible for free-school meals.

-+

This further analysis involved developing the main multilevel models by including the appropriate
interaction terms. Full details of all the models estimated in this analysis can be found in Appendix
A3.
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Effects were calculated using the multilevel models described above to estimate the post-test mean
scores for the intervention and control groups once pre-test scores were controlled for. The specific
effect size measure used here is the standardised mean difference calculated as the difference in
these two mean scores divided by the pooled standard deviation for the post-test scores for both
INER dzLJa O A B &ndb aftér 2oKt®NING for amy Wifferences in pre-test scores. This method
therefore generates effect sizes measures that allow for direct comparability with the effects of
other programmes reported in Sections 1.3 and 1.4 above.
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3. Educational Assessment of
the Book

The Northern Ireland Curriculum Primary (2007:20) states that at the Foundation Stage 'children
should be encouraged to develop a love of books and the disposition toread." This can be developed
by children listening to and joining in with stories read to them by-adults.  For children to become
readers, Waugh and Joliffe (2008) stipulate that they need to have first hand experience of the joy
associated with books. Booktime, through its book-gifting project, supports this view by presenting
families of Primary 1 pupils with a picture book which canbe shared and read together for pleasure.
Moreover, for some children this may be the first book-that they have ever owned and proprietary is
established with the child having to respond to the statement, 'This Booktime book belongs to ...... '
at the beginning of the book.

The picture book used for 2011is G { {2 6f @2 {f 26 &> byEficTarlé, ¥ktén inda I A R (0 F
2002. The story is about a sloth which spends all its time hanging on a branch of a tree. It performs

some movements such as eating a leaf but does everything slowly. The sloth is challenged by some

animals as to why he is slow, quiet, boring and lazy and, after some thought, he responds, 'l am

relaxed and tranquil and | like to live in peace ... | like to do things slowly".

Picture books, according to Beard (1990)-and Riley (2006), are now regarded as a separate category
of literature. Within this category are traditional stories, poetry, fantasy, thrillers, science fiction,
contemporary themes and information books. On a simple level, it is a category which brings
together art and literature with illustrations enhancing and often providing a subtext to the writing
on the page or, as Riley (p.184) states, ‘the interdependence of the illustration with the written text'
which makes the story.

3.1 lllustrations

Throughout the story of G { t 2 6t 83X {f 246 f &3 , {hd iBudtrbti®nE €nhadceé anR (G KS
elaborate the text with the same colour scheme of bright blues, greens and reds used for the

environment. The blue sky, the green grass and the colourful and superbly detailed tree depict a

bright, sunny, peaceful and attractive environment, giving a very positive feel to the book. Most of

the animals and creatures are darker in colour by comparison. For over half of the book the tree

containing the sloth is centred across both pages, a double-paged spread which serves to emphasize

and highlight the importance of the tree and the sloth to the story.

The reader is first introduced to the Sloth on the front cover. The sloth is illustrated hanging on a
tree, body wide and exposed facing the reader, making eye contact, thus developing an immediate
open relationship. Throughout the book the sloth takes up different positions on this branch with
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the illustrations supporting the accompanying text. For example, there are pictures on different
pages of the sloth crawling along a branch, eating a leaf and falling asleep, all of which match the
text on the relevant page. A myriad of other creatures is depicted in the illustrations.

Gamble and Yates (2008) refer to the power of the ‘turning page' for the child to see and hear what is
happening next. NG { ft 26t &% {f 26 &3, efcli phge inBoHutes sdverdl BhimalsKk S { f 2 (
around the tree: a porcupine and two postman butterflies on first double spread, two macaws and
an anaconda on the second, a puma and a cock of the rock on the third. Other creatures in the first
half of the book include an armadillo, a tapir, a peccary, a bat, a coati, a bat, a double crested basilisk,
a hummingbird and two poison dart frogs. Most of the bigger animals are on the right of the tree,
about to pass or having passed it by. None of the creatures is referred to in the text and none (except
for a macaw who looks at the sloth) has anything to do with the sloth.other than pass by the tree
from which it hangs. These creatures are going about their everyday lives whilst the sloth does
nothing but hang on the same branch, offering a contrast of inactivity to the busyness of the other
creatures. The reader becomes aware that the sloth's environment is alive with a rich and varied
species of exotic animals and not ones which are met in everyday life in Northern Ireland. The names
of all the animals accompany their pictures at the end of the book and this introduces the children to
the concept of an Index.

According to Gamble and Yates (2008), talking about illustrations with the children provides
opportunities to describe and examine what they . see. It brings the realization that the pictures can
be 'read' and can provide a separate story line. For example, an adult could ask '"What is the snake
doing up the tree?' or "Where do you think the Coati is-going?" or,'How does the peccary feel in the
rain?' 'What do you do when the rain comes on?'Such questions develop the child's reasoning,
projecting and predicting language strategies (Tough 1976) and helps the child relate some of the
experiences to her/his own. The leaflet entitled 'Our Family Reading Week' which accompanies the
book recognizes the importance of guestioning and suggests that on Friday the activity should be to
‘Talk about the pictures together.

The nature of the story changes in the middle of the book and this is reflected in the illustrations.
The tree with the sloth which was the central page spread is now on the right hand page, however,
the sloth is still hanging on the lower left branch in a variety of positions. A palm tree is now located
on the left hand page with a creature in its vicinity suggesting the creature has a role to play. As
before, each page introduces a different creature, but now the animals are not content to let the
sloth alone rather they seek to interact with it. There is a howler monkey, a caiman, an anteater, and
a jaguar each of which is integrated into the story through the accompanying text. Each asks a
question of the sloth and most look directly at it. A yellow spotted river turtle, a hoitzin, a quetzal,
leaf cutting ants and two toucans are also depicted around the tree, thus continuing the theme of
exotic creatures.

3.2 Text

In Year One of primary school the reading process will be initially developed through modelled and
shared reading (CCEA, 2007). Modelled reading is when the adult reads and the child listens. Shared
reading is a much more interactive process when the text is initially read by the adult, with the child
participating in each following reread. Booktime favours the shared reading approach whereby the
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child is engaged with a family member in the reading of the picture book. Goodwin (2008) argues
the importance that the enthusiasm and interest of an adult reading to a child has for a child's
reading development. The family involvement model promoted by Booktime can consolidate and
promote further the range of emergent reading skills and strategies being developed in school.
Furthermore, shared experiences with picture books will represent, for many children, a time of
warmth, security and pleasure, developing a motivation to engage with books and also promoting
concentration and listening skills.

According to Merchant (1999) there are a number of aspects to learning to read that are of central
importance to those working with young children in the early years. These include: literacy
awareness, phonological awareness, word recognition and syntactic awareness.

Children will already have had experiences involving print in Year One and developed some
understanding of how print works. Asa { f 2 6f € X { taRldhe Blaths fedd Bodhengd Eheéir
Literacy knowledgewill be further consolidated in that they can point to words, see the one-to-one
correspondence between the printed word and the spoken‘and follow the left to right directionality
of the text.

Phonological awarenessn be described as knowledge about the sound structures of the language.

Research has shown how an ability to rhyme, alliterate and identify sounds in words is influential in

later reading success (Bryant and Bradley, 1985; Goswami and Bryant, 1990). Within the title of the

picture book by Carle there is alliteraton ¢ { £ 2 6f €3> {f2¢f e ThdreadefieZ¢ al A
KSIENAY3I GKS AYyAGAFT LIK2YSYSQ YaQ YR 4atu O2ya:
that sound pattern. The final consonant blend 'ly' also becomes familiar to the child. Listening to

these phonemes and also seeing and talking about the visual features of the words enable the child

to understand how lettersand letter strings are used to represent words.

Sharingthestorya { f 2 g {f 8% {{ $a@ el Stothshould encourage an interest in the printed
word and Word RecognitionSeveral words and phrases are repeated throughout the book, such as:
'slowly’; ‘said the sloth'; 'All day long'; 'upside down in the tree'; and 'But the sloth didn't answer".
Through repetition, the core vocabulary of the book should become familiar to the child. Repetition,
according to Perkins (2008), means that children can and indeed feel compelled to join in,
particularly when they become well acquainted with the story after several revisits. Clarke (1988)
argues that revisits are essential for children to gain an understanding of story structure and build
confidence to participate in the reading process.

Also of note is the way in which
'slowly
slowly
slowly
is presented on several pages. This not only does draws attention to the particular phrase, but also
emphasizes how each word has to be read very slowly depicting the way in which a sloth moves. This
technique also occurs towards the end of the book:



Evaluation of Bookstart| 28

'The sloth thought'
and thought
and thought'
Again this indicates how the phrase might be read and gives the feeling of a slow thinking process.
The essential learning for the child is that words and phrases have a familiar shape and pattern.

Syntactic awareness increased in that there is a particular repetitive structure and pattern in how

a sequence of language issetoutina { t 2 6f 83X { f 2 6f & = Fo{eftapleftie Bhsicah | A R (1 K
and syntactical structure of pages 1-8 is very similar. All start with an adverb repeated 3 times, then

a noun which is the subject of the sentence, the verb, and then on some pages the direct object.

‘Slowly,
Slowly,
Slowly,'
the sloth ate a leaf
(p-3)
Although different in their syntax and placement on the page pages 9-14 have a consistency in that
they are set out over 4 lines with each line having a self contained phrase or thought unit.

All day long
the sloth hung
upside down
in the tree

(p.15)

Similar to the first eight pages, here is a pattern of text which is easy for a child to join in with and
simple to remember.

The repetitive style changes again on pages 15-20 with a question being asked on the first line, the
speaker on the second line, third line.is blank and the sloth's response appears on the fourth:

G2 Ké& |NB &2dz a2 af26K¢é
the howler monkey asked one day.

But the sloth didn't answer.
(p-19)

Within this text sequence the child is introduced to punctuation through the use of quotation marks,

a question mark and contraction for the word did not. ¢Slaes f e~ {f2¢6fexX {f20feX¢
introduces a child to a range of text structures and patterns. The last page of text is completely

different to what has gone before with 17 lines of writing and no repetition. It has some wonderful

vocabulary for the child to hear, savour and repeat, for example, ‘unflappable’; dillydally’;
lackadaisical’; and 'mellow’. The book ends with the familiar phrase:



Evaluation ofBooktime Northern Irelandl 29

slowly,
slowly,
slowly
leaving the child able to join in and be content in the knowledge that the sloth has not changed.

Therefore, it would appear that the book a { f 2 6t € X { fsdddHe &Sbthpfofndes dné X €

develops emergent reading and operates effectively at the literal level (Barrett, Gray). However,
according to Goodwin (2008), books also need to take a child beyond the literal level in that it
extends their experiences. As Perkins (2008) suggests, picture books should offer the opportunity to
think about a different way of doing something. As the Sloth is questioned by other animals about
its lifestyle there is a realization that it has its own way of moving and engaging with life. Children
thus can perceive things from another perspective and can engage in _critical reflection. '"What if |
spent time moving slowly?"

3.3 Family Engagement

One of the purposes of the Booktime book-gifting is for'a family to share and read together a book
for pleasure. In Northern Ireland CCEA (2010) results for English at'Key Stage 3 indicate that 20% of
the pupils are at Level 4 or below. This suggests that reading levels for a fifth of the population are at
a level expected from a child leaving primary school. The National Literacy Trust agrees that at least
one in six adults struggle with Literacy, particularly those from disadvantaged backgrounds.
Therefore, picture books selected for Booktime should be easily read by adults.

Thebooka { f 26t &> {f26f&3Z coftding @rfurdbEréof efotic Annaldivkiéh somé
adults would not know and-may have great difficulty in reading their names, such as 'hoatzin’,
Yuetzal' and ¥himan'. Furthermore, the last page of the book contains the following words to
describe the sloth and'its nature: 'lackadaisical’ ‘dawdle’, 'languid', 'stoic', 'lethargic’ and ‘tranquil’.
Again, and as will be seen from the interviews with parents in the following section, some adults may
feel inadequate in reading these with their child and may not have the knowledge or vocabulary to
explain whatthey mean. Whilst these words will extend a child's vocabulary, the adult may not
always be in a position to mediate the knowledge which accompanies the language. This might give
rise to'adult modelling of investigative process, such as using a dictionary or the Internet to find out
more about the animals.

3.4 Conclusions
As the discussion above indicates a { f 2 6f € X { fsBid th& Sloth{sfaZpistliré Bodk

characterised by what Merchant and Thomas (1999, p2) refer to as 4he dynamic relationship
0S0G6SSYy LINARYG FyR @A & dightly illustvateddSoR which shoiild appsal td

20K

O2f 2d

young children. The book not only has the potential toextend 1 KS OKAf RQa (y2¢f SR3S

but the illustrations and text provide important and age-appropriate opportunities to enhance and

O2yaz2ft ARIFGS &2dzy3 OKAf RNByQa SYSNHSYG NBFRAy3 a&aj
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4. Perspectives of Key
Stakeholders

As part of the investigation of the Booktimeprogramme, telephone interviews were conducted to

explore the perspectives of key stakeholders towards the Booktime programme. To this end

interviews were conducted with: five parents; five teachers; four Education Library Board staff; and

one public library staff member. The interview schedules agreed with Booktrust are detailed in
AppendixA2.¢ KAa &aSO0GA2y o06S3IAya - oe t221Ay3a oNARSTFte I
then exploring the intervieweS 4 Q LISNOSLIJiA2ya 2F ¢gKFG. AYLI OG0 GKS
the factors that may be hindering that impact and then suggests for how the programme may be

improved further.

4.1 Attitudes of Parents/Carers
4.1.1Reading for Pleasure with theChildren

All parents reported reading with-their child almost every day. Furthermore, they felt that this time
was enjoyed by their children and that children also enjoyed reading alone. Parents chose to read
with their children both for enjoyment and also to promote learning. The following responses
NELINBASYy(d LINBYyiaQ SELSNASYyOSa 2F NBFRAY3I 6AGK

To do-both, because the homeworks this year at school have been obviously to build the

reading skills, and | found then you have to make an effort to go back to the other books

gKAOK LQY 2dzAad NBIFIRAY3I (2 KSNIFYR LQY y2i LI
do both.

(Parent)

{KS Syz22eéa Al odzi G GKS aryYy$S G4AYS akKSQa f S|
like the easier books, she would remember the whole book from start to finish after she
gSYlid GKNRdzZAK AG F 02dzL)X S 27F GAYS®RanbgtieK YSd -
words too.

(Parent)

Clearly, parents see reading with their children as an important activity, but the ease with which
they approached reading activities varied, as is seen in the following section.
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4.1.2Reading for Pleasure on their Own

Parents varied in their assessments of their own reading ability as well as the degree of confidence
with which they approached reading with their child. While several parents claimed to be avid
readers themselves and thus very confident reading with their child, others expressed difficulty with
some of the vocabulary in the Booktime materials and claimed that they would not read regularly on
their own. Concerns about the accessibility were also expressed by teachers and ELB employees,
which may suggest the value of re-evaluating the support provided to parents. These attitudes are
demonstrated by the following comments from one parent:

2 KFG L FT2dzyR 6l a 0SKAYR GKS 96221 61 a

O2dzf Ry Qi LINBY 2 dzyt®ithyol, n8X @@Sf 0 Si K2¢S 4K 2

great reader myself, you know. | read from certain limits.

<
w =
Qx
[t
No
[ S
>
. -~ |

(Parent)

This parent was not alone in feelings of inadequacy. The following quote demonstrates that by many
LI NBy i aQ RSTAtekakfeelasif thzylare po&r ndeidlsyoBtheir children:

,2dz FAYR | 20 2F LI NByida NBIR ySgall LISNB |
GKFGQa NBIFIRAY3IZ o6dzi Al A& NBFRAYID ¢KSANI I G
this big book in front of you.
(ELB)

4.2 Impact of the Programme

4.2.1 Parent and Child Reading

Although some parents.reported already having a regular routine of reading with their children,

many attested to the benefits gained from participating in the Booktime programme. In addition, all

parents claimed that their children enjoyed the specific book included in the Booktimebag:

Yes, definitely, no ‘he liked reading them now, so more books like that would be good like
and different stories, it would. He would enjoy looking at them and reading them.

(Parent)
It just makes it fun. You can interact with the pictures in terms of making your own stories
dzLJ Fa ¢Stts 0SOFdzaS GKIGQa ¢KIdG Y& RIddAKGISN]
pictures.

(Parent)
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She loved it, | mean she just enjoyed the character as well, and because it said the same
words over and over again, after a few pages she was able to read it herself.

(Parent)

Benefits were not limited to the child, two parents reported growth in reading for pleasure, while
others communicated benefits in terms of the help they could provide to their children:

L R2 Sye22ée Al 0SSOl dza
'YR L ¢l & yS@SNI 322 R df gettingdded R kegdiig asiv@IK 2 2 £ & 2

(Parent)

The example above demonstrates that the child and parent can learn together through reading the
Booktime materials. Moreover, the following statement suggests that the Booktime materials
helped the parent choose age appropriate reading material for the child:

Yes, | would say the Booktime books have reminded me<of what level she should be at
because | had started reading to her probably books that were too old for her, and they
reminded me that as a four-year-old she still should be looking at picture books. | was reading
her books that were all script with very few.pictures in them.

(Parent)

Parents were generally positive about the resources provided through Booktime, and some teachers

S aKS t2¢Sa NBIRAy3I GKS

Ffa2 NBLR2NIHISR GKS LRGSYGAlFt F2NI I LRAAGADGS AYLIC

| think some of our parents would do a book time at home with the children where they
would read at the same time over the dinner table, things like that. Not during dinnertime,
but just that they would have a set-down time where they do that. | think it helps ... it
AYyTfdzSyoSa GKS OKAfR 20@A2dzate (2 asSsS |
whatever it is, you know.

(Teacher)

LGiQa @SNE KINR G2 @S
children are putting LINB & & dzZNB 2 Yy
read it.

(Teacher)

4.2.2 InClass Reading

ff o , 2 dzhil rebding), $hat the K 2 LIS
GKS LI NByida (23 &2dz (y2s

¢S OKSNEQ 2LAYA2Y A  OIBONKIBRLINGYT NI VY $A 2L GIKAZ RNB K

pleasure in class. One teacher expressed that if children did not already have a habit of reading and
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in particular, if they came from a home where reading was not encouraged, one free book could not
stand up to this cultural barrier:

LGQa | oAl G22 YdzOK (22 fI1SG8 f@®e 195 02 Hza®BK A3 LI
AYGSNBAGSR Ay 0221a (GKSYyaStgSas GKS@QNB yz2i
to be started long before they come to P1.

(Teacher)

However, two other teachers felt that the programme could encourage reading even in families
where it was not regularly practiced and that this would then link nicely with'in-class reading. As one
teacher expressed:

L OSNIFAyfe GKAYy]l (KSe ¢Syl K2YS:I S@Sy AT (K
they went home, and especially linking a homework to.it, they had to go-home and find the

book and work with [it]. | have to say that with.the nature of the children we would be

working with, we are running into the problems of illiteracy with parents as well. So

sometimes children are taking homeworks home, it actually meant that the [children] then

were able to tell their parents the story, so that was quite nice.

(Teacher)
4.2.3 Library Use

A main aim of the Booktime-programme was to encourage parents and children to utilise library
services on a regular basis. Although most of the parents stated that they were already members at
the local library, manyof them also felt that that Booktime programme had encouraged even them
to take advantage of the service more often. This is demonstrated by the following statements from
parents:

Oh definitely like yeah because with the Booktime pack like you know he just asked me:
GadzyyYe OFy 6S 32 (2 (GKS fAONINE (2 VsMBR g>eé 2
2ySa wo221a6x &2dz 1y26> a42YSOKAYy3I GKS aryvySo |

(Parent)

She was always a member anyway, but she really, really enjoyed this wee pirate pack [that
she received in nursery school], but when she also got your pack as well it just gave her a lot
more independence [with] books, like to own her own books like from the one you gave, she
just treasured as her own.

(Parent)

2S5ttt A0 2dzad NBYAYRSR @82dz GKIG GKIFG FFOAEAGE
FNRBY 6S KIFI@S dzaSR AGX a2 AlG 2dzald NBYAYRa @&2c
and you know the kids enjoy it.
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(Parent)

On the other hand, teachers did not feel that the Booktime programme increased usage of the
school library, since they claimed to have already regularly taken their children to the library to take
out books.

4.2.4 Relationships between Education and Library Board (BbB)Schools

ELB employees were asked whether they felt the programme strengthened links between the ELB
and individual schools. Responses varied: while two staff members felt the connections were already
strong, two other respondents thought the programme had fortified these relationships:

| think it has, | think it has. Now | would say particularly in those schools where myself and
az2ysS 2F Ye aul¥f¥ 6SNB . ofS G2 32 R26y YR
RSTFAYAGSt e KI da@prdliledsnell 8 3IABSYy dza | KA IK

(ELB)
.S8ax fA1S lyeé LINBINIYYS GKIFG 3
|.

S
2LIR NI dzyAdGe G2 02yidl OG 6ST2NB forea aldNBy3i
a0Kz22ft GKIFd YIe@aS 6S KI@®yQi KIFR

(ELB)

The two previous statements support the benefits of Booktime to ELB-school relationships, but the
following statements provide a direct contrast:

Ga Ay (2dz0OK

YdzOK O2y il O

2 S f >thdnestRhgiv®ecausewehavelil KS & O0K22f 4Q f A0 NI NB aSNDA

links-with the schools anyway, so the impact of Booktime on our links would be minimal.
(ELB)

LQY y2i / ySOSaalrNxate adNB (KId Ad KFaxz o680
twoorthreedaysl ye gl & FyR L GKAY]l NBIffex dzyt Saa
LINEINF YYSE AGQa 2dzald | RSEAGSNE YSOKFEYyAAY
4SS KAY lyeéegltex ¢gKIG 22d2QR ySSR (2 06S R2Ay3
thS (Sl OKSNXW 2 KSy @2dzQNB 2dzad RNRLILMAY3I ai

R2>X Al R2SayQid YIS I 0A3 RAFTFSNByOSo®

(ELB)
Both staff members report already having strong relationships with the schools, and the second

minimises their role in the Booktime programme to simply delivering materials and does not see
how the relationship can be strengthened when very little contact is made.
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4.2.5 Relationships between Parents/Carers and Schools

It is described in a later section that parents did not always participate fully in the activities of the
school. However, there was evidence to suggest that the Booktime programme could encourage
parent involvement:

| think the programme definitely, it does... you know there is the chance there to link with the
LI NByida |062dzi GKS OKAfRQa NBIFIRAY3IZ FyR Fo2dzi N
| think.

(ELB)

Oh definitely yeah. You always get feedback from the school youknow with the learning of your

OKAfR FTYR K2g ¢Sttt KSQa 3ISGdGAy3a 2y FyR FftX I
get new books every Friday to take home to read you know for the week, so you do definitely

get feedback from the school, yeah.

(Parent)

But this was not always the case, as is seen in several statements from the interviews. For example,
GKS F2tft26Ay3 GSFOKSNAR GdNRO0dziSR LI NBydaQ FSSt A

Definitely... we have a couple of open days where the parents would come in and ask
guestions. We also have an open-door paolicy here so any parent can come at any time or give
a little ring to the teachers to chat about their learning. Also we send home notes at the start
of every six weeks so the parents know what their topic work is and what they are doing in
their maths and English.

(Teacher)

. Sazy (KSe@ R2x odzi AiQa 06SOlFrdzaS L aSyR K2YS K
with the bookclub [Booktime]., 2 dz {y 26X I 3 AyZ KIf FdtBehoted KS LI N
GKFEG 32 K2YS3I o0dzi GKSEBQNB Ay@2ft gSR Ay GKFG L
it...sometimes a lot of the homework is practical and encourages interaction and talking with

the parents, so through things like that they would get involved.

(Teacher)

According to this second teacher, parents miss a lot of the communication sent home with children,
but if it is a graded assignment like homework, they are motivated to participate. An ELB staff
member made a similar observation:

| would say yes it probably has had an impact, but in schools where it was just handed out
and the child takes it home, then | would doubt if it has made an impression at all. Teachers
seem to be quite vague sometimes even about what it is.
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(ELB)

This was confirmed by statements from some of the parents who felt they had received little
communication from the school about the Booktime packs. These statements also imply that little
follow-up occurred from the teacher or the school.

ljust receivedthepaO1 YA GK 060a2yQa ylIYS0oX (G221 Al K2YS 1
then, yeah.

(Parent)
L RARYQU S@Sy 1y26 6KSNB- Ad OFYS FTNRY 0SSOI c
sometimes, so my sister would bring her home, and she just told me they got free books
FNRY a0OKz22f NBrfteod ¢KLGQa Fff L 1ySé | 0o2dzi |
(Parent)
4.3 Hindrances to the Impact of the Programme
Although respondents did report perceptions of LJ2 a A G A @S STFFSOGa 2y OKAf RNB

as a result of Booktime, several also expressed skepticism. Several reasons were offered as to why
the programme did not have as much impact on reading as intended.

Ly | FSg 2F GKS K2dzaSa Al RARY QO KIFLIWLISys:I &2
themselves didnotey 22 @ G KI G LI NIAOdz I NJ 62212 YyR L 62
that book.

(Teacher)

The teacher above claimed that not only did book time not always take place in the home, neither
she nor her children enjoyed the book itself. This was an isolated case of dislike for the book, but this
was not the only claim that some parents did not do their part in the implementation of the
programme:

One of the biggest issues with this class, this year, and it changes every year, when we asked

the parents to come in around October time to talk about how we were going to be working

with their children, nobody turned up. One parent turned up, whereas the year before | had

every parent, so it changes from year to year. It just depends and you know sometimes the

myRaSi AaY aLGQa GKS GSIFOKSNRDa 220 G2 R2 GKA:
this year who have that mindset, you know.

(Teacher)
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The Booktime programme rests on parent involvement yet, according to this teacher, the link
between the school and the parent cannot be made if parents are not willing to become involved.
The variability of this issue from year to year implies the unpredictability of the degree of support
that will be needed in order for the programme to succeed. That is, some parents may take the
initiative on their own whereas others may need more outreach from schools and teachers. Similar
observations about the variability of parent involvement were made by other respondents:

| think it would vary a lot between schools. Some are very good at involving the parents, and

keepingthemup-to-RI 6 S® L ¢g2dzZ R al & FTNRY 46KIdi LQ@Soddad

have not...not as good really

(ELB)

X we also then would send books home for enjoyment with'parents, and we would do maybe
I 0221 NBOASs (2 &aSS K2g (KS OKAftR KIR

0SSy NBIR® {2 @e2dz {y26 AT &2dz akrevy aGa2KIF{i RAR

YdzYYe RARY Q4A INBIYRSdhé X, 2dzQf f Ffgle&a 3IASG | avlf

FNB 62Nyl Ay3d gAGK GKSYX o0dzi GKSNBQa || Y2@3S gl
much setting them in front of the TV or giving them a computer and some games, you know.
(Teacher)

KS aOKz22fazx ¢gKSy L 32 2dz

X ¢6KIG @2dz FAYR Ay
AG INB GKS 2ySa (K

(@ N

I.
(ELB)

Xe2dz It 6l 8d KF@S8 (KS LI NBilisap GKFG GKAY]
(ELB)

On a similar note, the following teacher described difficulty reaching parents who did not have
English as a primary language:

R2y Qi ySSR (G2 0S 02y @SNJI

Al Qa

Li 6Fa OSNE KFENR (2 NBFOK (GK2a$8 LI NBydas I yF

know, even though I did have in the child minder for those parents, it was a lot of nagging on
my part to try and get them to return their form - their initial form... | only have a small class
of ten children, and within that ten | think | got three back, and the three parents that | have
got back the form are the parents...or the children who would be readers and you would know
that they have been read to.

The next two quotes imply that it may not always be the parent who is not making sufficient effort
to promote healthy lines of communication between the parents/carers and the school:

XFLI NI FNRBY GKS K2YSg2N)]la akKS 3ASdaszx ¢S
you know.

R2y Qi
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(Parent)

Well they usually give us homework every day, but apart from reading over the homework,

0§ KSNBQa. WRIINBAENEY 2 20KSNI Ayg2t gSYSyi NBlIffeao

(Parent)

Similarly, the following quote from an ELB employee emphasizes the imperative role of the school:

dzi AF AdGQa 2dzAald F 022X LFAVIKISKBYOKR 2 fINB ¢ 22 Ry

book or bringing the parents in, going through it say with the children and then sending it

K2YS (2 0SS NBIR o6& GKS LINBylad LF (GKBNBQa |

YFredoS AT AdQa 3IAGBSYy 2odmihing afid they sielk kBh¢ padesis
directly, but | would say if you just drop itin thechildQa & OK22f ol 3 | yR

(ELB)

The following statement demonstrates that even when parents were willing to participate, some
lacked the ability to participate fully alongside their children. Yet, the Booktime programme could be
beneficial in such situations:

| have to say that with the nature of the children.we would be working with, we are running
into the problems of illiteracy with parents_as well. .So sometimes children are taking
homeworks home, it actually meant that the parents [children] then were able to tell their
parents the story, so.that was quite nice.

(Teacher)

{AYAE NI SGARSYOS 2F (GKS A aadzS oéfthe palenNideyvievis D
which parents described themselves as weak readers, who would not read for pleasure apart from
when reading with their children. The following teacher also described the challenges of working
with parents who were not accustomed to reading on their own or with their children:

LOQa 2dzad ol.aADRate 8&2dz U¥28 daXS (R?

SOSYAY

aSYyR Al

£ NS G

AYGSNBAGSR Ay o0221a (GKSYaStg@gSas GKS@QNB y2i
tobestartedlonghS T2 NBE (G KSe& 0O2YS (2 twmo [ 2dz (y26% GKS

two years-of-t 38> FyR 6S adK2gy LIAOGdINE 06221 4
would say the books that were sent home to those late-developing children whose parents
R2 Yy QU niktéredt$ bdoks, the book may not have even been read, you know. So ... one
book being sent home is not going to change attitudes or you know encourage parents to
read or anything like that really, you know.

(Teacher)

YR NB
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The statement above implies that when the problem is rooted in family culture, a simple
programme, which provides the student with a free book may not have an impact. Therefore, the
teacher suggests supporting families earlier. As will be seen later in a section on suggestions for
future development, timing was a common theme in the interview data.

4.4 Suggestions for Future Development

Although many respondents spoke favourably of the Booktime programme, many also offered
suggestions for how it could be improved. Suggestions covered areas such as communication,
distribution, timing and support offered to parents and teachers. The following statements
represent several recurring themes.

4.4.1 Roll Out of the Programmeith Accompanying ActivitieS or Events
Two of the ELB staff praised one school for purchasing and incorporating a sloth puppet into their

story times to accompany the book, but in general, respondents noted that schools should put more
effort into promoting the programme:

¢tKS 2ytfexr y2i O2yOSNYyz odzi GKS 2yfeée GKAy3IZ |

fuss. | mean every child getting a free book, there should be a whole razzmatazz, a whole
thing towards it somehow to encourage schools to do that more, unless they...even if they

Oy ONAY3 LINBYGADOPDP2NI AUQa y20 Ftolea LI2AAA
(ELB)
As a potential solution, it was suggested that schools should promote the implementation of the
Booktime programme through events or activities to engage students and parents:
| think if you make more of an event of it you know they do remember it, and they do ... we
NIy | ¢$8S3 tSiQa 2dzad alre 6S NIy | O2YLISGAG,

child'got a prize, and the school got 100 books for their central collection

(ELB)
If. [the schools] can be encouraged to have some kind of event where they bring parents
along, talk a bit mare about the programme X we were able to do something like that in a

¥S6 a0OKz22fasx é&2dz (y26> &AE 2N 4aSO0SyXxXx AF¥ (KS

along with the parents where the packs are given out and explained a wee bit more, | think
that would help.
(ELB)

| think open days would be good, like if you did an open day for nursery school, coming into

tme d GKFG adr3sS dkSeqft rft 0SS O2YAy3

Ay G2

NEFRAY3I YR &U0dATI | YR KEEQNBzZNK SNB nurdedzdzi R Y0 G &

rather than doing a bit of reading and stuff.
(Parent)

2§ O2dA R KFE@S KIR Iy S$@Syiy3d 2N a2YSGKAy3I: o

2dzal RSLISYRa 2y @XKthefle aré @hez@Wiings 2hiaEhh tiferyéarntyad
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are subject-based, or some of them are health-based ¢ things like that, so | suppose it could
be slotted into one of those evenings.
(Teacher)

The following response from an ELB employee emphasizes the role of an event in securing more
parent involvement:

| think the schools should try and have an event. You know not just give out the packs to the
children, if they can be encouraged to have some kind of event where they bring parents
along, talk a bit more about the programme X if they could be encouraged to arrange
something along with the parents where the packs are given out.and explained a wee bit
more, | think that would help.

(ELB)

One parent suggested having local authors speak to the children in schools:

Arethereauth2 NE OO KF 08 32 NRdzyR. LINAYIFINE a0K22fazx o
would benefit from...authors that write some of the books actually go round the primary
schools.

The following suggestion came from a public library employee, who specifically suggested library
involvement in an event:

If there was capacity it would still be nice to offer a visit from the school or tie in the
Booktime packs and avisit'to their locaf  f A6 NI NB FyR R2 Ad I a LI NI
almost in schools.

On a similar note, one teacher also suggested a. stronger link to the local library, but she felt that
children would benefit from a visit to the library rather than the librarians coming to the school.

We try to encourage the children to use the library outside of school, you know so
something along those lines maybe incorporating a trip to the library. As | said, P2s here do
GAaAG AGZ o0dzi a42YS OKAGZRNPYIR2VVR k@A T (I 2 FNB |

4.4.2 Timing

Many respondents commented on the timing of the distribution of the Booktime packs and
suggested some changes to maximize participation and benefits. The two main suggestions around
this theme were to plan in advance so that the distribution was not so rushed and to reconsider the
time of year during which the packs were given out. For example, several ELB staff suggested gifting
the book at the beginning of the year, as is represented by the following statements:

2Stf (KS 2yfe GKAyYy3IX L 1y26 A0 oI Bgokime G KSA NI
packs actually went into schools you know quite late on in the year so really ideally you
know | think September-time is the best time, you know September October-time.

(ELB)
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If you went in [in the] first term ... we would do quite a lot of work with P1 parents in the
FANBRG GSNXZ FYR AF @2dz 6SNB Ay o0dzAf RAY3I Al A
OKAfR y2¢ (GKIIG @2808KAAf ABBEF O 8RAzRMSE (23S
more sense | would think. It would have maybe more meaning to the parents at that stage of
GKS @SIFINE ¢oKSNB GKS@QNB SINYyAy3a |oz2dzi SOSNI
time.

(ELB)

However, when the interviewer explained the reasoning for gifting the book nearer to the summer
holidays, the second respondent offered a compromise:

Xaz2 YIFLe&oS AF OUKSNB ¢l a YELeoaS F LINPINIYYS Sl
would maybe make a difference
(ELB)

One of the parents interviewed wished that books could be gifted more frequently, and even
suggested that students receive a book each year following a sequential series with books increasing
in difficulty level each year:

Welltohave Y2 NB GKIFy 2yS | &@SEN) FOldz- ffex odzi LQY
actually at Booktime give one to ... like |'know you give it to P1s at the moment here in
Northern Ireland, but will you be going to P2, P3, P4? It would be great to actually
acknowledge that each and every child throughout the year, dependent on what class they
are actually in, gets a-book that would benefit their reading age. Maybe even to carry on the
story
(Parent)

Another parent offered a similar idea:

Well, it is good for the child, and she enjoyed it X if it was done maybe once a year with a
different book, you know to keep them interested
(Parent)

4.4.3 Changes to the' Materials in the Packs

Overall, responses were very positive about the style of the packs and parents and teachers thought
students enjoyed receiving them. One example typifies this:

The packs and the wee bags are very attractive. The children are very excited when we give
those out you know, and they kind of think they have to bring them back. You know, they
13S0 OSSN SEOAGSR ¢KSy 6S are GkKSe& OFy 1SSL) i
and you know the children do enjoy them.
(Teacher)
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However, several respondents critiqued the difficulty level of the reading material, as is
demonstrated by the following examples:

The book was ... that was chosen was actually quite difficult, 6Slowly, slowly af 2 6f & X ¢

the Slothis actually quite a difficult book for children to understand. A lot of the words ... a

lot of the literature in that, that cK A f RNBY ¢2dzZ Ry Qi KIF @S 06SSy

you had words like lethargicand ..., 2dz {y2¢6 | yR GKSNBQa |
able to read those words you know, so an easier book, a more straightforward, simple book.
That book to me to be honest would be aimed at P3 and above. | thought it was a wee bit
complex for the age group so maybe an easier book.

(Teacher)

We had a lot of comments about the last page, and several of them were our own! | think
you might be looking for maybe more able parents to be able to maximise the use of it.

(ELB)

We would tend to work a lot with the less-able parents and we were concerned that if you
had parents who had poor literacy of their own that the end of that book might put them
off, and if they came to it without reading it first you know if you picked up a book and
started reading it with your child and got to that last page ' Y R RA & 02 3SNBR
it, we were concerned about that.

(ELB)

Furthermore, two teachers requested activities that could be photocopied, while another teacher
noted a lack of correspondence amongst one of the matching worksheets on the website and the

book itself. One teacher described requested changes in detail:

| think if teachers were given some of the worksheets along with the books. I, you know,

a

-0 f
f24d 2°

eg2dz O

G221 GKS GAYS IyR ¢6SylG Ays AylG2 GKS 6So0aads

a2YSiAyYySa 6SQNB GSNE .carad daises WoylliRhavé @mpigterdirs
GKS NR2Yasz YR fAY1SR (2 LINAYGSNE FYyR
and, you know access things like that. So | think if they were available. | think if we were
given a pack, downloaded and all we had to do was go away and photocopy, it would be
pretty good.

(Teacher)

It was also suggested that improvements could be made to the informational materials provided for
the parents:

L GKAY]l GKIFG tSFEFESG O2dd R 6S SELN y.Mé&R
actually used to be more of a leaflet in the pack. I think now, is it a card just? They could do
more with that, | really think they could improve that.

(ELB)

G2 S¢
GKIGy2
I 322
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| think ... that information to parents could be ... could be expanded and developed a bit,
maybe with some suggestions for reading for different age groups or something. Just
something to sort of build on ... i K S @d@@iSone wee book you know.

(ELB)

| think because of our other Bookstart programmes X we know that inserting library

information into the pack has a ... makes a difference, so | suppose if there was a way of

putting something about library services into the Booktimepack so that it was local and

informed parents of things that were happening locally and perhaps even included a library

membership form that that would be potentially one way of getting to parents and letting

GKSY 1y26 062dzi 6KIFGiQa KIFLIISYAYy3a Ay GKSAN 26
(Public)

4.4.4 Support Networks

It was suggested by ELB staff that schools may benefit from more follow-up from Booktime
fieldworkers or ELB employees:

Maybe more encouragement [of] direct contact X we only have the newsletter and the

$So0airisS FyR (KIFG® L GQamBodkidemaytde phonfgséhdolSor FA St R :

GNRGAYIAY G2KFEG FNBE @2dz R2AYy 3> aknbréiconktt.i S | NB
(ELB)

Now | think in the past whenever we were able to receive the packs here and give them out

GAGK | 4SS Tt &énddasiirg) dar rple/ thas didd Bink kedlDh&lp now X if

we had a bigger staff we could go into more schools and do more sessions and that would
obviously reinforce the links.

(ELB)

Q\
R
(7))
Z
&
Q1

X ¢S | OGdzhtfte RAR | O2dzL) S avéntodt Snd didA.2ay the
story to the children and had asked you know if the parents would be there as well, and to
support it we also took you know out some of the other Eric Carle books | bought a couple of
pop-dzLJa = 2 F W¢ KS | dzy 3 NBallyleft atrerNaudiir thelclaédfodm [fojthats S |
GKS& O2dzZA R | Oldz2tte asSsS GKIG Ad glayQd GKS 2
other books they could dip into as well.

(ELB)

The responses above emphasise the importance of personal contact for ascertaining the

LINEANF YYSQa AYLI SYSyGlFdAazy IyR GKS GKANR adl dSy:
such contact on parent involvement when they are invited to come along. One ELB employee also

suggested strengthened communication between ELB staff, advisory teachers and classroom

teachers and assistants so that the teachers were well-prepared for utilising the programme, even

for children with special needs.
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These suggestions were supported by the following statement from a teacher claiming to represent
the opinions of the majority of the teaching staff at the school:

XAYOGSNYOlAZ2YyS @2dz {y26> A0 @2dAZ R KI @S
one of the reasons we were sort of excited, we sort of thought now it would be good to get
new ideas, you know, to teach lessons and maybe make it more interesting and exciting, so
@2dz 1y26X LQR OSNIFAyfe are 0KFdo

(Teacher)
4.5 Conclusions

Overall, it is clear from the interviews that the Booktime packs are very well received by teachers
and schools. While there were differing views regarding whether the Booktime programme was
having a direct impact on the parents/carers and children, it was clear that most teachers certainly
felt that it had the potential to do so if delivered in the right way. In relation to the parents/carers
and children, there was certainly evidence that they also appreciated the Booktime packs and found
them attractive and enjoyable. It also appeared that the packs were being used at home and, for
some parents, were encouraging them to read more with their children and were also potentially
increasing their own confidence as readers.

Perhaps the key issue to emerge from the interviews was the importance of developing good
relationships between schools and parents. There<was certainly a significant level of scepticism
regarding whether the Booktime programme could achieve an impact on parents/carers and
children if packs were simply sent home and not followed through by schools. However, the
comments made by many. of the interviewees suggested that the Booktime packs may not have
been sufficiently followed up. A-number of teachers, for example, spoke at length regarding the
difficulties they continue to face in relation to engaging parents and encouraging them to attend any
events. Similarly, a number of parents also commented on how they received the Booktime packs
but very little else in relation to follow up letters, activities or homework or invitation to attend an
eventrelating to the packs.

Within this, the interviewees made a number of suggestions regarding how the Booktime
programme could be developed further and many of these related to how it could strengthen the
role of schools in following up the distribution of packs with parents/carers. In this regard
suggestions included: organising special events around the time the packs are distributed; including
more activities and materials in the packs themselves; and Booktrust and the ELBs themselves
providing more support to schools in their efforts to reach out to parents/carers. Beyond this, some
parents and teachers also commented on the challenging nature of the book itself and how some
parents/carers might struggle with it. This, in turn, suggests that it may be worth considering the use
of alternative books and/or how schools need to provide more support to those parents who may be
poor readers themselves.
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5. Effectiveness of the
Programme

The previous section examined the perspectives of key stakeholders and whether they felt that the
Booktime programme was having a positive effect on parents/carers and their children. As was seen,
the perceptions of the interviewees were mixed and, for many, the success of the programme was
dependent on the extent to which schools followed up the distribution of the Booktime packs with
additional activities and events.

This section considers the evidence regarding whether the programme actually had a measurable
effect in relation to five specific outcomes:

9 The frequency of shared reading between parents and children at home

T wStlFliA2yaKALA ©6SG8SSYy LI NByida | yR aoOK2
T tINBydtaQ +FrddAdGdzRSa G2 NBIFIRAYy3a F2N GKSY
1 t I NBYy ofihar lodasliBraries

T / KAt RNBYyQa dzaS 2F GKSANI £20Ft fAO0NINRS

The section also presents the findings regarding how much parents who received the Booktime
programme said they used the pack with their children and to what extent the schools did follow up
the packs with additional events and activities:

5.1. Impaect'of the Programme on Parent/Carer and Child Outcomes

In relation to the actual effectivess of the programme, Table 6 summarises the findings in relation to
the five outcomes specified above. It was explained in Section 2 that for each of the five outcomes, a
single numerical score was calculated based on parentsQresponses to a range of questions. Table 6
presents and compares the mean (average) scores for the intervention and control groups in relation
to each of these five outcomes, together with their corresponding standard deviations. A non-
technical explanation of the findings contained in the table is provided in Appendix A4 for those
unfamiliar with the statistics presented.

As can be seen, after controlling for pre-test scores, no differences were found in the mean scores of
the parents in the control and intervention schools in relation to any of the five outcomes listed. In
other words, the trial found no evidence that the Booktime programme was having any measurable
effect on: the levels of shared reading at home; relationships between parents and schools regarding

GKSANI OKAf RNBYyQa NBFRAYAT LI NByda FdGdAddzRSa

their local libraries.
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Table 6 Comparison of Intervention and Control Group Schools at Pbsst Controlling for
Differences at PreTest

Outcome Measures Mean Scores (W|th SDs) Effect 95% Significance
Control Intervention | Size (d) Confidence of
Group Group | Interval | Difference*

Shared Reading at Home 4.22 4.25 [-.11, +.24] 445
(.46) (.57)

Parent/School Relationships 3.96 3.98 +.04 [-.16, +.25] .685
(.63) (.63)

Parent Attitudes to Reading for 3.96 3.98 +.02 [-.13, +.17] .799

Themselves (.87) (.90)

Parent Library Usage .92 .94 +.02 [-.13, +.17] .804
(.93) (.90)

Child Library Usage 1.15 1.12 -.03 [-.18, +.12] .684
(.10) (.98)

*Significance of differences in mean scores calculated to take into accountclustered nature of the data.

5.2. Evidence oDifferential Impact of the Preagramme on Parent/Carer and
Child Outcomes

While no evidence has been found that the Booktime programme‘was having any measurable effect
on parent/carer or child outcomes overall, this does not mean that the programme may have been
having a positive impact on particular subgroups of parents/carers and their children. For example, it
could be hypothesized that the programme may be effective for boys rather than girls or that it may
be effective for those who start from a much lower point:

To test this, a set of further exploratory analyses-were conducted to test whether any of the
following factors influenced the effectiveness of the Booktime programme:

1 The gender.of the child,;
1 The initial pre-test scores for the child (i.e. was the programme having greater effects for
those who started from a lower position);
 The socio-SO2y2YAO o6 O13INRdzyR 2F (GUKS OKAfRQa
RSLINRGI GA2y a02NBa F2N) 4KS OKAfRQa K2YS | RF
9 The catchment area of the school, measured in terms of the proportion of children in
each school eligible for free-school meals.

-+

The details of the additional analyses are provided in Appendix A3. Overall, no evidence was found
that the programme was have any effect for any particular subgroup of parents/carers or their
children. In other words, the programme was not found to be having any effect regardless of
whether: the child was a boy or a girl; the child had very low initial pre-test scores; the child came
from a socially deprived background; or the child attended a school that served a deprived
neighbourhood.

! For each of the five outcome measures used, this table compares the mean (or average) post-test scores of
parents in the intervention group (i.e. those whose children received the Booktime Packs) with those in the
control group (i.e. those that did not).
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The parents in the intervention group were asked a series of additional questions at post-test about

their views on the BooktiY S t I O1 F YR K2¢g (GKS& dzaSR Al® ¢KS [ dzS:
these are summarised in Table 7. As can be seen, and reflecting the qualitative stakeholder

interviews, the overwhelming response of parents to the Packs and the book contained within it

were extremely positive. For example, over 90% stated that their child really enjoyed reading the

book and also a similar proportion that they had fun reading it together.

Table 7 The Views of Parents in the Intervention Group About the Booktime IPgb)*

Statement Strongly Agree Unsure | Disagree | Strongly
Agree Dlsagree

My child really enjoyed reading the book.

We had fun reading the book together. 50 45 2 2 1
As we read my child was interested to see what 44 46 6 3 1
was on the next page.

My child and | explored some of the words 32 42 9 14 3
and/or animals by talking or using other

resources.

The book was just right for my child. 36 48 10 1 4
| will buy further books by this author (Eric Carle) 25 32 38 2 3
for my child.

My child read the book with another adult or 25 42 10 17 7
family member.

My child read the book on their own. 8 28 13 40 12
We used the other resources in the Booktime 20 41 23 16 1
pack.

My child used the other resources in the 12 33 24 25 5
Booktime pack on their own.

L KIgS KIR a2YS O2ydat 3 12 13 53 19

about the Booktime pack other than this
questionnaire.

| explored the Booktime website highlighted in 2 7 8 59 25
the Booktime pack.
I have heard of the OK I NI OG SNJ w. 2: 5 16 18 44 18

*Percentages may not sumto 100% due to rounding.
Beyond these extremely positive responses, the three key points to note from Table 7 are:

1 The very low percentage of parents who reported having contact with the school about the
Booktime Pack (just 15%);
9 The small proportion of parents who reported visiting the Booktime website (just 9%); and
f The small percentage of parents who recognisedthe. 22 { GAYS OKI N} OGSNE 4. 2

These findings tend to corroborate the concerns raised by some of the stakeholders in the telephone
interviews that the Booktime programme may not be eliciting sufficient support and follow-up by
schools.
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6. Summary and
Recommendations

6.1 Summary

It is clear from the evidence provided in this present evaluation that the Booktime Packs circulated
through schools in Northern Ireland are very much welcomed and highly. valued by teachers,
parents/carers and children. For the parents/carers, the vast majority (90%) reported that they really
enjoyed reading the book and also a similar proportion that they had fun reading it together with
their children. The potentially positive effects of Booktime were also indicated through the
interviews with parents with some reporting how it encouraged<them to read more with their
children and others explaining how it was giving them more confidence as readers.

The book itself ¢ 9 NA O d {l INE SfQ&> { f 2 6 { & X ¢ Wad faumid todb&célourdulahdR G KS  {
brightly illustrated in a way that would appeal to young children. Moreover, the book was found not

only to have the potential to extend it KS  OKA f RQa (y26ftSR3IAS Fo62dzii | yAY
text to provide important 2 LILJ2 NI dzy A GAS& G2 SyKIyOS |yR O2yazf,;
reading skills. It was noted, however, that the book-contained a number of difficult words and that

this may present a problem for those parents/carers who have difficulty reading themselves. This

point was also corroborated through some of the interviews with the teachers and parents.

In relation to the perceived impact of the programme on parents/carers and their children, opinions
differed among the stakeholders interviewed. While some felt that the Booktime Packs had
significant potential to have a positive effect, others expressed skepticism that this would happen
unless schools made substantial efforts to follow up the distribution of the Packs with additional
events and activities linked to the book.

The evidence from the cluster randomized trial itself would seem to bear these concerns out.
Overall, the trial found no evidence that the Booktime Packs were having any effects on
parents/carers or. the children in relation to the five outcomes specified. Moreover, further
exploratory analysis of the data found no evidence that the programme was at least having positive
effects for particular subgroups of parents/carers and children.

While it is beyond the scope of the trial to determine why there were no effects found, one plausible

explanation would certainly seem to relate to the concerns raised through the stakeholder

interviews regarding the need for schools to play a key role in supporting the Booktime Packs with

additional events and activities aimed at parents/carers As the findings from the post-test
questionnaire indicate, for the most part participating schools did not seem to follow up the

distribution of the Packs. Only a small minority (15%) of parents/carers reported having contact with

GKSANJ OKAf RQa aoOKz22ft Fo2dzi GKS . 221 0AitédSthet | O & @
Booktime website and only one in five parents (21%) were able to recognize the Booktime character

a. 221e¢0
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In line with the views of a number of stakeholders, it seems reasonable to conclude that the simple
RAAGNRAOGdzOA2Y 27T kRoyftbir p@éats/cai@risiunlikey, lin Rsklfytd have 2 pdsitive
and measurable effect on the literacy habits of parents/carers and their children. Rather, for a
programme like Booktime to be effective it would appear necessary for it to be viewed as a catalyst
that is used to encourage a wider range of events and activities by schools with the aim of engaging
parents/carers and encouraging a love of books, shared reading at home and greater use of local
libraries.

6.2 Recommendations

It is clear from the available evidence internationally that book-gifting programmes can have a
positive effect on parent/carer and child outcomes. It is certainly evident from the present
evaluation that the Booktime book-gifting programme is very well received among educationalists,
parents/carers and the children. The Booktime Packs do appear to be liked and used extensively by
the vast majority of parents/carers and children.

The key issue however, as highlighted through this present evaluation, is that it is unrealistic to
expect that the simple distribution of Booktime Packs, in-tself, will have a clear and demonstrable
impact on parents/carers and children. For this to take place, it-would seem critical that the
emphasis for the Booktime programme, going forward, is for it to-be viewed as a catalyst that seeks
to encourage greater relationships between parents/carers and schools with regard to the support
YR RS@St2LIYSYyld 2F OKAftRNBYyQa SINIié NBFRAY3I KIF oA

It is with this in mind that the following recommendations are made:

1. Booktrust and Pearson should consider enhancing the Booktime Packs with additional
support materials for parents, including an‘'enhanced information leaflet/booklet providing
advice and guidance and additional activities that a parent/carer could undertake with their
child related to the book that is gifted.

2. Booktrust and Pearson should consider providing additional resources to schools that they
can use to follow up the distribution of the Booktime Packs. These resources could include
guidance on organising events for parents/carers in relation to the Booktime Packs and a set
of additional activities that they can use with the children in class as well as those that they
can send home for use by parents/carers. These events and activities should be thematically
related to the book that is gifted in the Packs and the resources should be made available
free of charge to download from the Booktime website for teachers to photocopy and use as
necessary.

3. Booktrust and Pearson, in conjunction with the Education and Library Boards and local
libraries, should consider how best they might provide further encouragement and support
to schools to undertake additional events and activities and make use of the additional
resources recommended above.

In addition, two other specific issues were raised through the stakeholder interviews that are worth
considering further and thus give rise to two further recommendations:

4. Booktrust and Pearson should give some consideration to the timing of the distribution of
the Booktime Packs. In particular, it would be worthwhile considering the benefits of
distributing the Packs at the beginning of the school year which may present more
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opportunities to encourage schools to undertake events and activities aimed at engaging
more effectively with parents/carers.

Booktrust and Pearson should give some consideration to the choice of book to be included

in the Booktime Packs in future years. While there are benefits to including a book that can

stretch children in terms of the words used, this can present difficulties for those
parents/carers who are poor readers themselves. Should it be decided to continue to use a

book like 9 NA O ¢ {f INZ SfQ&> { f 26 & I thénfitavéuld desadvisabldtd R (1 K S
consider what additional support may be needed to be provided for parents/carers.
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Appendix Al. Telephone Interview Schedules

Al.1 Parents
Introduction

As you know, we recently conducted a survey of parents in relation to the effects of Booktime gift

pack. We would like to talk a little more about what you thought about the pack and get some ideas

for improving this book-gifting programme. Before we start, let me just say that | am not assessing
you in any way and that no individual will be named in the final report. That said, may | record this
interview? The interview will last for about 10-15 minutes.

Attitudes and habits of parents/carersgarding reading for pleasure with their child (including
impact on frequent and nefrequent readers)

How often do you read or share books with your child?

Do you think your child enjoys reading or sharing books with you?

Do you think your child enjoys reading or looking at books alone?

Do you read with your child for pleasure or to build their reading skills?

Can you expand on your thinking on this point?

Do you think the Booktime pack has influenced reading for pleasure in your child?
Can you explain why this is the case?

Are you confident about reading with your child?

Can you expand on this?

Has the Booktime pack influenced your choice of books or authors in any way?
Can you expand on this?

=4 =4 =8 =8 -8 -8 -8 a8 -8 g

Impact on library use/{occurring and intended) before and after receipt of the Booktime packs

Are you currently a member of the library?

Is your child-a. member of the library?

Doyou intend to become a library member in the future?

Do you think that Booktime has influenced your library usage now?

Can you explain why this is the case?

Do you think that Booktime will influence your library usage in the future?
Can youexplain why this is the case?

=8 =4 =8 =8 -8 -8 -9

Impact on relationships between parents/carers and their dRiQa a OK2 2 f

1 52 @2dz FSSt Ay@2f @SR Ay @&2dz2NJ OKAf RQA
9 Canyou explain why this is the case?

91 Do you think that Booktime has had an influence on this involvement?

9 Canyou explain why this is the case?

t | NBy i daititudes thldsadiiglior pleasure themselves

1 Areyou afrequent reader?
91 Do you think that Booktime has influenced your reading for pleasure?
9 Canyou explain why this is the case?

ft SFENYAY:
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Future Development

1 As | said, we have been specifically asked by the Booktime team to give recommendations
for future improvements to the programme, what would you say to them/suggest?
{ Isthere anything else you would like to add?

Thanks very much for your time.

Al.2 Teachers

Introduction

As you know, we recently conducted a survey of parents in relation to the effects of Booktime gift
pack. We would like to talk a little more about what you thought about the pack and maybe get
some ideas for improving this book-gifting programme. Before we start, let me just say that | am not
assessing you in any way and that no individual will beinamed in the final report. That said, may |
record this interview? The interview will last for about 10-15 minutes.

Attitudes and habits of parents/carers regarding reading for pleasure wiin dhild (including
impact on frequent and nefrequent readers)

1 How was the Booktime programme gifted in your class?

1 Where the parents present during the gifting?

1 Was there any tasks completed in the classroom or tasks sent home for parents and children
to complete together?

9 Do you think the Booktime programme has influenced reading for pleasure in the children in
your class?

1 Ifyes, then in what ways?

1 (Alternatively) If no, why not?

Impacton school library use (occurring and intended) before andrafteipt of the Booktime packs

Does your school have a library?

Do you think that the Booktime programme has influenced the school library usage, of
children inyour-class?

1 Ifyes, thenin what ways?

1 (Alternatively) If no, why not?

)l
T

ImpactonNB f A2y aKALA 06S06SSy LI NByidakOFNBNE FyR (K!
_.F

f 52 @&2dz GKAY]l LI NByida

1 Why do you think this is?

91 Do you think that the Booktime programme has had an influence on this involvement?

9 Can you think of other ways in which the Booktime programme could be used to encourage
this involvement?

SSt Ay@2t @SR 6AGK

0§KSAI

t F NBYyGiaQk OF NBNEQ | dGAGdzZRSa G2 NBFRAYy3I F2NJ LX S| aoc
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1 In what ways do you think the Booktime programme has influenced parents reading for
pleasure?
1 Why do you think this has happened ?

Future Development

71 As | said, we have been specifically asked by the Booktime team to give recommendations
for future improvements to the book gifting programme, what would you say to
them/suggest?

1 Is there anything else you would like to add?

Thanks very much for your time.

A1.3 Education and Library Board School Library Staff
Introduction

As you know, we recently conducted a survey of parents in relation to the effects of Booktime gift
pack. We would like to talk a little more about what you thought-about the pack and maybe get
some ideas for improving this book-gifting programme. Before we start, let me just say that | am not
assessing you in any way and that no individual will be named in the final report. That said, may |
record this interview? The interview will last for about 5-10 minutes.

Attitudes and habits of parents/carers regarding reading for pleasure with their child (including
impact on frequent and nefiequent reades)

1 How do you think the roll out.of the programme could be changed in order to strengthen
links between school libraries and parents?

9 Do you think the Booktime programme has influenced links between SLS teams and
individual schools?

1 Inwhat way?

Impact2 ¥ NBf I GA2YaKALIA 0S06SSYy LI NBYyGakOFINBNA | yR

f Do youthink parentsfeelinvolvedwith their OKA f RQ& f SI Ny Ay 3 G aoOKz22f
1 Do you thinkhat the Booktimeprogrammehas had an influence on thisvolvemen®

t | NBy i daititudes thldsadiiglior pleasure themselves

f 52 @&2dz GKAYy]l GKFG GKS .2210AYS LINPINFYYS OKI
reading in any way?
1 Ifyes, in what way?
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Future Development

1 As | said, we have been specifically asked by the Booktime team to give recommendations
for future improvements to the book gifting programme, what would you say to
them/suggest?

1 Is there anything else you would like to add.

Thanks very much for your time.

Al.4 Public Library Staff Member
Introduction

We have recently conducted a survey of parents in relation to the effects of the Booktime gift pack.
Public libraries have not been involved in the roll out of Booktime this year but have done in the
past. Before we start, let me just say that | am not assessing you in any way and that no individual
will be named in the final report. That said, may | record this interview? The interview will last for
about 5-10 minutes.

Impact on library use (occurring and intended) before and after receipt of the Bogldauoke

§ 52 @&2dz GKAYy]l] UGKSNBQa lyé RAFTFSNByOS 6
involvement, and previous years when libraries‘have been'more involved?

1 How do you think the roll out of the programme could be changed to strengthen links
between public libraries and schools?

9 How do you think the roll out of the programme could be changed to strengthen links
between public libraries and parents?

Future Development
1 As | said, we have been specifically asked by the Booktime team to give recommendations
for future improvements to the book gifting programme, what would you say to
them/suggest?
{  Isthere anything else you would like to add?

Thanks very much for your time.

S

i o

S

S
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Appendix A2. Questionnaire Used with Parents

— CENTRE FOR
EFFECTIVE
EDUCATION

'™\ Queen’s University
Belfast

Booktime

www.booktime.org.uk

Dear Parent/Carer,

Please could you spare 5-10 minutes to complete this short form?It will. help us
evaluate the Booktime priogramme that your chil doé

Booktime is a national programme that gives a free book pack to every P1 child, as well as
providing activities for P1 teachers to follow with their children in class. Your child will receive
their book pack either in April or in June of this year.

The Centre for Effective EducationatQue endés Uni ver si taskedBtedvdluatst has
the Booktime programme to see if it is working. Your “childds school i s
schools across Northern Ireland that have agreed-to help us do this. For the evaluation we

are asking all parents/carers of P1 children in these 30 schools to fill out two short forms i

one now and another in June.

The answers that you provide in the forms will be kept strictly confidential and will not be
shown to the school. A report of the findings of the evaluation will be produced and
published towards the end of the summer. However, no individual schools or
parents/children will. be named or identified in the report.

The first form is attached and should only take between 5-10 minutes to complete.We
would therefore be extremely grateful if you could:

1. Complete the form attached

2. Put the form in the envelope provided, seal the enveloped and write your
childds name on it

3. Return it to your ovithintldetext threeadsays (the ¢éecachdrse r
will not open returned envelopes)

Completing the form is entirely voluntary. Your child will still receive the Booktime book pack
whether you complete the form or not. However, we would very much appreciate your help
in completing this form. The information you providewill be very important in helping
Booktrust see whether the book packs are working and where they could be improved.

If you have any questions about Booktime and/or about the evaluation then please do not
hesitate to contactDrLi am O6é Hare at the Centre for Effectiwv
or by email at: [.ohare@qgub.ac.uk



mailto:l.ohare@qub.ac.uk
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Evaluation of the Impact of the Booktime Programme

(First Form)

A) Consent

Thank you for agreeing to complete this short form. Your help is very much appreciated and
the information you provide will be important in helping Booktrust improve the Booktime
programme.

Please tick each of the following boxes if you agree with what.is said and sign below to give
your consent to taking part in this evaluation:

| give consent for the Centre for Effective Education to use the information |
provide in this formas part of their evaluation of Booktime.

| understand that this information will be treated in the strictest of confidence
and wil |l not be shown to my chil dbés

| understand that no school or child will be identified in any reports or
publications that are produced from the evaluation.

| understand that my involvement in the evaluation is entirely voluntary and
that | do not have to complete this questionnaire if | do not want to.

| understand that | can withdraw my consent at any time by telephoning or
emailing Dr Liam ObHare (see cover.i

I understand that not completing the formswill have no effect on my child
receiving the free Booktime book pack or participating in the Booktime
activities that the class teacher will be organizing.

N I

| understand that | will be asked to complete a similar formto this one in June.

Signed: Date-
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B) Follow-up telephone interviews

We would also like to talk with a small number of parents over the telephone about the
Booktime programme. The phone calls should take no more than 10 minutes. You do not
need to take part in these phone calls if you do not wish to. However, if you are willing for us
to contact you then please tick the box below and provide a contact phone number:

D Contact phone number:

If you have ticked the above box, please provide details of the times/days during the week
when it would be best for us to contact you on the above -number:

C) The form

1.Pl ease provide your ' c hbirthdridsgouf postéoderbalome , dat e o

(We need this information to make surethat we have formsfrom parents/carers from a range
of areas, and also to match up this first formwith the second one you will be asked to
complete in June. Under no circumstances will we pass on any of these details to anyone
else)

First name(s) Surname

Date of birth:

Date Month Year

Your postcode:
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2. Has your child received
a free book from any other
book programme at any
time previously?

Yes i please provide details here:

[ ]

]

No

Donot know

[ ]

(Please tick one box only)

3. Are you a member of the local library? DY D N D D 5t Kk
es 0 ono now

4. Is your child a member of the local

library? DYes DNO DDonc‘)t kno

5. Please indicate how often your child does the following with you or with another
family member or friend:

(Please tick just one box per row)

A few Once or Once or
Ver
How of ten does y Not at all y times a twice a twice a

rarely year month

¢ visit the publ [ | HerErr e

€ attend events at the public
library?(e.g. rhymetimes and
Storytimes)

€ borrow books from the public
library?

€ borrow CDs, DVDs or computer
games from the public library?

€ use public facilities at the local
library (such as the internet, toys,
board games, the study area)?

1 O/0g O
0 O/0g O
0 O/0g O
0 O/0g O
1 Og O 0
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6. And how often doyou do the following:

(Please tick just one box per row)

H f it d Very A few Onceor Once or
ow o en 0 you Not at all times a twice a twice a

year month week

¢ visit the publil [ | [ ]  [] []

€ borrow books from the public
library?

games from the public library?

€ use public facilities at the local
library (such as the internet, toys,
board games, the study area)?

HEEEEENE

O 0O O
é borrow CDs, DVDs or computer D D D D
1 O 9T [N

7. How many books have you bought for your child overithe last two months?

4 or
more

(Please tick just one box) D D D D D

None 1 2 3

8. How many times has your child asked you to buy a book for him/her over the last
two months?

Nearly
Not Very On_ce or On.ce or every
¢ all rarel twice a twice a
at a y month week day

(Please tick just one box) D D D D D

9. Other than the books your child has to read for school, how often do you and your
child read other books at home for pleasure?

Nearly
Not Very On_ce or On.ce or every
¢ all rarel twice a twice a
at a y month week day

(Please tick just one box) D D D D D
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10. Just thinking of those books that you and your child read together for pleasure
(and not the books they have to read from school), how many different books would
you say you have read together over the last two months?

7or
more

(Please tick just one box) D D D D D

None 1-2 34 5-6

11. Again, just thinking of the books you and your child have read together for
pleasure over the last two months, can you please write down the titles of these
books?

(Please do not include those books that your child has to read for school. Please use as
many or as few lines as required. Do not worry if you cannotremember the exact title. If your
child has not read any books please just leave blank.)

8.

(Please continue on the back of this page if necessary)
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12. What are your feelings about reading for yourself? Please say how much you
agree or disagree with the following statements.(Please tick just one box per statement)

Not
Strongly

agree

Strongly

A Di .
gree isagree Disagree

| like reading D

| find it hard to finish books ]

Hpnn

HERE

reader

[ ]
||
It is important for me to be a good D D
L]

| often read books D

L L

L DO 5

L L

| often buy books for myself D D

13. What are your feelings about reading with your child? Please say how much you
agree or disagree with the following statements.

(Please tick just one box per statement)

strongly Agree Disagree S.t rongly
agree sure Disagree

| feel confident explaining letters
and sounds to my child

[ |
[ |
[ ]
[ |

Someti mes | donot
with my child

| enjoy taking time to talk about
books with my child

| think reading together with my
child is very important

Reading together with my child is a
priority in my day

Other family members in our home
enjoy reading with my child

When | read with my child, | am not
sure that he or she is getting the
most out of it

| feel confident reading out loud
with my child

)OO Ly P i
O o DLy P
L O o Ly Ly DL
)OO Ly L O
)OO Ly L

| really enjoy reading with my child
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| worry about whether | am

choosing the right books for my D D D D D

child

| worry about putting my child off
reading D D D D D

14. How often does your child choose a book from the school library to bring home to
read for pleasure?

Once or Once or N
Not Very . . Donbd
I rarel twice a twice a Know
ata y month week

(Please tick just one box) D D D D D

15. Have you spoken directly with your

chil débs teacher i n t
their reading? DYes DNO DDonot k no

16.And finally, thinking of your childds school
disagree with the following statements.

(Please tick just one box per statement)

Not
I fully understar
teacher is doing in class to help D D D D
them read.

My chil dés teachée
informed about how my child is
doing with their reading.

| am not sure what | am supposed

homework.

I could contact r
at any time if | had any questions
about their reading.

SN

HanE HEE
to be doing with [ | [] ] L]
HEE HmE
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|l 6m not sure what D
reading at school.

]
]

The only time | can talk to my
teacher about my
during the parent/teacher D D D D D

interviews.

My chil dés teach:e

clearly how we can help our child D D D

read at home.

]
]

I wish | could té&
teacher more about their reading D D D

L]
]

My chil dbés school
events for parents to attend to learn D
how they can help their children
read.

[ ]
[ |

Thank you very much for your time. Your answers are very important to us.

Please place this completed form in the envelope provided,wr i t € vour chil
onthebackand seal the envelope before passing i
as soon as possible.

END.
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Additional PostTest questions for the interventiogroup

17. Thinking about the Booktime pack you received in April can you answer the
following questions?

(Please tick just one box per statement)

Yes No

Have you and your 'Sldwly,lSthwly, e a D D
Sl owl y, ' s atogdthet. he Sl ot h, o

If yesplease provide responses to the statements on the next page, if'no then please jump to
Question 18.

Please indicate how much you agree or disagree with each of the following statements about reading

thebooki ' S|1 owl y, Sl owly, oSwWwowhyyousaictditde Sl oth

Strongly Agree Disagree S.t rongly
agree sure Disagree

My child really enjoyed reading the
book. D D

HEEN

We had fun reading the book
together.

As we read my child was interested
to see what was on the next page.

My child and | explored some of the
words and/or-animals.by talking or
using other resources.

The book was just right for my
child.

I will buy further books by this
author (Eric Carle) for my child.

HNEEEY AE PN
U O oo O
U O oo O
U O oo O
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18. Some more statements about the Booktime Pack.

Strongly
agree

Agree

Disagree

Strongly
Disagree

My child read the book with another
adult or family member.

]

]

[ ]

]

My child read the book on their
own.

We used the other resources in the
Booktime pack.

My child used the other resources
in the Booktime pack on their own.

| have had some contact with my
c hi | do sbosgt thdBookiime
pack other than this questionnaire.

| explored the Booktime website
highlighted in the Booktime pack.

| have heard of the character
6Bookyod.

iU O opo O

HEREE N RN

L OO O

i O O
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19. And finally, we would be very interested in your overall views of the book you
have received and the Booktime pack. In the space below, could you please write
down your overall impressions. It would be very helpful if you could point out what
you particularly liked about the book and the Booktime Pack as well as anything you
feel could be improved.

Please wie your views here:

Thank you very much for your time. Your answers are very important to us.

Please place this completed form in the envelope provided,wr i t e your chil dbés
onthebackand seal the envel ope before passing it ba
as soon as possible.

END.



Evaluation of Bookstart| 74

Appendix A3 Statistical Models

Table X Statistical Models forChild Library Useutcome
Independent Variables | Main Model Sub-group analyses testing whether the following variables had an

impact on the effectiveness of the intervention:

in the Model : : .
Differences in Multiple % Free School
Pre-test Deprivation Meals (School)
Scores Score
(Child)
Pre-test Score .849 (.034) .872 (.044) .845 (.035) .851 (.034) .852 (.034)
Intervention -.030 (.074) .038 (.112) -.087 (.110) .028 (.174) -.004 (.150)
Pre-test*Intervention -.056 (.069)
Boy -.042 (.087)
Boy*Intervention .104 (.141)
MDS .000 (.000)
MDS*Intervention -.000 (.000)
FSM .003 (.002)
FSM*Intervention -.002 (.005)
Constant .217 (.060) .192 (.067) .258 (.080) .162 (.103) .157 (.076)
Variance (School) .005 (.008) .004 (.008) .007 (.009) .003 (.008) .002 (.007)
Variance (Child) .293 (.026) .293 (.026) .290 (.026) 2.94 (.026) .294 (.026)
-2LL 435.8 435.2 416.4 435.4 434.3
Total N 268 268 257 268 268

Table X Statistical Models for Parent Library Use outcome
Independent Variables | Main Model Sub-group analyses testing whether the following variables had an

impact on the effectiveness of the intervention:

in the Model _ ! _
Differences in Multiple % Free School
Pre-test Deprivation Meals (School)
Scores Score
(Child)
Pre-test Score .840 (.035) .856 (.043) .833(.035) .837 (.035) .839 (.035)
Intervention .017 (.069) .064 (.101) .085(.101) .214 (.167) -.056 (.142)
Pre-test*Intervention -.046 (.074)
Boy .050 (.083)
Boy*Intervention -.095 (.134)
MDS .000 (.000)
MDS*Intervention -.000 (.000)
FSM .001 (.002)
FSM*Intervention .002 (.005)
Constant .163 (.055) .147 (.060) 137 (.073) .151 (.096) .145 (.070)
Variance (School) .003 (.008) .003 (.008) .004 (.008) .004 (.008) .002 (.008)
Variance (Child) .264 (.024) .265 (.024) .263 (.024) .262 (.024) .265 (.024)
-2LL 407.0 406.6 389.2 405.0 406.3

Total N 268 268 257 268 268
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Table X Statistical Models for Parental Attitudes to Reading outcome
Independent Variables | Main Model Sub-group analyses testing whether the following variables had an
impact on the effectiveness of the intervention:

in the Model

Differences in Gender Multiple % Free School
Pre-test Deprivation Meals (School)
Scores Score
(Child)
Pre-test Score .815 (.035) .825 (.046) .817 (.036) .812 (.035) .815 (.035)
Intervention .017 (.066) .110 (.291) -.040 (.099) .013 (.163) -.028 (.139)
Pre-test*Intervention -.023(.071)
Boy .036 (.084)
Boy*Intervention .126 (.135)
MDS -.000 (.000)
MDS*Intervention .000 (.000)
FSM -.002 (.002)
FSM*Intervention .002 (.005)
Constant 743 (.144) .704 (.187) .753 (.155) .819 (.164) .779 (.150)
Variance (School) .001 (.006) .001 (.007) .000 (.000) .000 (.000) .000 (.000)
Variance (Child) .263 (.024) .263 (.024) .268 (.024) .263 (.023) .263 (.023)
-2LL 392.8 392.7 380.0 391.8 392.0
Total N 261 261 250 261 261

Table X Statistical Models for Shared Reading outcome
Independent Variables | Main Model Sub-group analyses testing whether the following variables had an

impact on the effectiveness of the intervention:

in the Model : : -
Differences in Multiple % Free School
Pre-test Deprivation Meals (School)
Scores* Score
(Child)
Pre-test Score .729 (.044) .675 (.059) 741 (.044) 727 (.044) 725 (.043)
Intervention .034 (.045) -.484 (.385) .074 (.067) .021 (.1112) -.120 (.095)
Pre-test*Intervention .120 (.088)
Boy -.000 (.056)
Boy*Intervention -.059 (.091)
MDS -.000 (.000)
MDS*Intervention .000 (.000)
FSM -.002 (.002)
FSM*Intervention .006 (.003)
Constant 1.124 (.189) 1.350 (.252) 1.071 (.192) 1.167 (.198) 1.195 (.190)
Variance (School) .000 (.000) .001 (.004) .000 (.000) .000 (.000)
Variance (Child) 127 (.0112) 122 (.011) 127 (.0112) 125 (.011)
-2LL 206.7 187.7 206.2 201.6
Total N 266 266 255 266 266

*Multilevel model would not converge. The model reported here is the single-level equivalent (thus not accounting for the
clustered nature of the data). Adjusted R%=.514.
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Table X Statistical Models for Teacher Support outcome
Independent Variables | Main Model Sub-group analyses testing whether the following variables had an

impact on the effectiveness of the intervention:

in the Model , . ,
Differences in Gender Multiple % Free School
Pre-test Deprivation Meals (School)
Scores Score
(Child)
Pre-test Score 777 (.046) 747 (.058) 770 (.047) .770 (.047) .781 (.046)
Intervention .027 (.065) -.291 (.401) -.031 (.091) .120 (.139) -.153 (.118)
Pre-test*Intervention .077 (.096)
Boy -.118 (.069)
Boy*Intervention .096 (.111)
MDS .000 (.000)
MDS*Intervention -.000 (.000)
FSM .002 (.002)
FSM*Intervention .006 (.004)
Constant .825 (.193) .948 (.240) .922 (.201) 724 (.191) 757 (.187)
Variance (School) .008 (.009) .010 (.009) .010 (.009) .003 (.008) .002 (.007)
Variance (Child) .178 (.016) 177 (.163) 176 (.017) .180 (.017) 179 (.017)
-2LL 305.7 304.4 291.6 302.7 299.2

Total N 266 266 255 266 266
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Appendix A4. Nortechnical Explanation of Statistical Findings

A4.10utcome Measures

A single measure was calculated for each parent in relation to each of the five outcomes listed. The
method used to calculate the measures is described in Appendix One.

A4.2 Mean Scores (with Standard Deviations)

For each of the five outcome measures used, these two columns compare the mean (or average)
post-test scores of parents in the intervention group (i.e. those whose children received the
Booktime Packs) with those in the control group (i.e. those that did not).* By way of illustration, the
average score for parents whose children received the Booktime Packs at the end of the trial in
relation to shared reading was 4.25 compared to an average score for parents whose children did
not receive the packs at the end of the trial of 4.22.

LIN2E BARS | aSyasS 2F ¢6K2( aLINBIFR (KS LI NByGaqQ o}
G2 GKANRA 2F LI NByldaQ aoO2NBa G(SyR (2 ftAS 6A0GKA
example of the mean shared reading score of parents in the control group (4.22), its standard

deviation can be seen to be .46. This means that we can deduce from this that about two thirds of

parents have a shared reading score of 4.22 + .46 i.e. between 3.76 and 4.68.

The figures in brackets underneath the mean scores t NBE 1y 26y I a wadlyRIFENR R
aoz

S
N
y

In relation to the standard deviations shown'in Table 3, they are very similar for the intervention and
control groups and this suggests that not only are the mean post-test scores similar for both groups
but also that the spread of scores in.both groups are similar for all five outcomes.

A4.3 Effect Sizes (d)

The effect size is a standardized measure of the size of the difference in mean scores between the
control and intervention groups.or, in other words, the size of the effect of the Booktime
programme: Effect sizes tend to run from O (indicating that there is no effect at all) to +1 (indicating
that there is a very large positive effect) or -1 (indicating that there is a very large negative effect). In
education, effects in the range of .20 or .30 tend to be considered meaningful and those of around
ndpn 2N KAIKSNI G6SYyR (2 0S OASH6SR Fa WilINHSQP ¢K?2

In relation to the data presented in Table 2 it can be seen that all of the effects are extremely small,
ranging from -.03 to +.07.

Effect sizes are actually measured in units of standard deviations. Thus an effect size of +.50 would
actually indicate that the mean score of the intervention group is half of a standard deviation higher
than that of the control group. Using effect sizes in this way allows us to compare the relative effects
of the programme across different outcome measures. This is particularly useful when the outcome

! These mean scores have been adjusted to control for any differences between the two groups in relation to
their pre-test scores. The scores have also been calculated using an advanced statistical technique called
multilevel modeling to account for the fact that parents are clustered into 27 different schools.
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measures themselves may be calculated on different scales and thus where it is not possible to
directly compare raw differences in scores.

A4.4 95% Confidence Intervals

For each estimated effect size, a 95% confidence interval is also provided. As this trial is based on a
sample of children (rather than on the total population) then the effect sizes reported can only ever
be viewed as estimates and, as such, will carry a level of sampling error. The confidence intervals
give a sense of the sampling error associated with each effect size quote. More specifically, the
confidence intervals tell us that there is a 95% chance that the true effect size for the Booktime
programme lies somewhere between the two figures quoted. Thus, for shared reading at home, the
effect size was estimated from this trial as being +.07 and the confidence interval indicates that we
can be 95% certain that the true effect of the programme lies somewhere between -.11 and +.24.

A4.5 Significance of Difference

Because we are dealing with a sample, then there is a chance that the Booktime programme may
have had no effect at all and that the effect sizes found could have just occurred by chance in terms
of the random nature of the sample selected and the way the schools were split into intervention
and control groups. The figures in this column tell us the actual prebability of this occurring for each
of the estimated effect sizes listed. In other words, these figurestell us the chance that the Booktime
programme may have had no effect at all in reality and that the effect sizes found here have just
occurred randomly as a product of sampling error.

For example, the effect size estimated for the shared reading outcome is +.07 and the significance of
this effect is .445 (often reported as p=.445). Perhaps the best way to interpret this is to multiply this
figure by 100 which then converts the probability into a percentage chance. In this case the findings
tell us that there is a 44.5% chance that the Booktime programme had no effect at all and that this
effect quoted (of +.07) could have occurred randomly. Similarly, in terms of the effect of the
prograY YS 2y (LI NByGaQ dzal3S 2F GKSAN f201 ¢t f
there is a high chance (an 80.4%_.chance) that this effect could have occurred randomly and that, in
reality, the programme has not had any effect at all in this area.

In relation to all of the effect sizes estimated for the five outcomes listed, the chances of these
having.occurred randomly are all relatively high. It is for this reason that we conclude that we do not
have ‘sufficient evidence that the Booktime programme has had any effect on parents and/or
children'in relation to these five outcomes.

A 0 NJ NA
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